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BACKGROUND INFORMATION

This study was conducted dering the 1999-2000 acadentic year in two asdjacent school districts:
School District 17 which serves studenats feoms the lown of Ovomocto and serveral rural commes-
il&gg.aié%genslgifg
ég?gégtgg s.lonﬂg?an Immersion (F1)
and English streagms for studonts at ‘I‘ 4 md & five schools in School District 17 and
g-n..oow n School District 18, )m!oqnlcnalnng ﬂd«&&'i

- .

A major impetus for this stody wa's i&iﬂ??.&-.iigﬂ
ggigggslog’rgﬂggﬂi
and ¥l programs {Report Card ‘99).



Table 1
Fl Enrolment Statistics Nationally and by Province and
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gigtpﬂu ou &fference betwoen $e two programs
s found. In N.B, a 3 whole, e magonity of Grade § FI students envolled in

the program in Grade | Early French Immersion (EFT). Another smaller group
of Geade % stadents cnrolled in FI at Grade 6 in Intermediate Freach Immersson
(TFT). QZKB 3??%%%3 these are



In School Distnct 18, Grade 8 Fl ssudents oither enterod the program at Grade 4
in Muddle French Immersion (MF]) or at Grade 6 in e Iatormediate Froach
Imumersion (IMI) program. Usail 199596, MF1 with its Grade 4 entry point
wii the carliest avaslable option for F1 in e Frodericton arca, and this grouwp
coratnutes the majority of Geade 8 F1 students @ thes distnct. The Grade 4 MFI
entry point was Sucontmucd in 1995, A FI students currensly below grade six
ontered e Early Fronch lmmervion (EFT) program at Geade 1. Consequently,
the first group to reach Grade £ from Early French Immersica (EFT) will be the
199596 Grade | eatry pownt codort. This will mot ocour until the 2002-2003
school year,

Table 2 below presents the percentage of students achicving the acceptable or
higher Jevel in the Eaglish and FI peograms for the throe assessment aroas -
Erglish Language, Mathematics, and Science — at grades J, 5, and 8 for the
province as a whole and for Districts 17 and | § separately.

Table 2
Percentage of Stodents Achleving at Least the
Minimum Level of Acceptable lm English, Mathematics and Science
at Grades X, 5, and § in Englivh and FI Programs

SCIENCE

ENGLISH* MATH
Tng |#1Prg | Eng T |71 Frog]
Lrog, Lrog, Prog
rade 3
: % | 78% &% | 0% 7% | 70%
i 1vig |1 84 &% | 8% 2% | 73%
17 % |88% e | S% 7% |&8%
I8 e |83 5% | 76% 4% | 15%
srade §
v | 79% NA | NA 1% | To%
. w18 | 0w |79% 75% | 86%
istrict 17 - 76% |67%
I % %% | 9%
rade 8
6% |89% o% |75% NA | NA
itricty I7/18 | 63% |93 0% | T6%
istrict |7 3% |82% % |62%e
istrict 18 65% | O6% e S2% |30Reee

* ENGLISH = Readeg a Gr.3: Readng & Writing at Ge 5%
** MF1 and/or [F] soadents. *** [F] studeats caly; **** MF1 and IF] students




Graph 1 illustrates the discoepancy betwoen Fl aad English program stuodents
in Math aad Eaglish at Grade 8,

GRAPH 1 Provincial Repert Card 99
Grade 8 English and Math Resuits
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These discrepancies in performance between the FI and English programs,
partscularly the maddle level results at Grade £ have led some academics,
school adessisteators, teachers, and parents 10 question whether F1 is am elins:
program that anracts pupils from advantaged backgroends who are moee likely
1o seccend in school.

(Appendix B contsiss a partial list of arcles selased 10 French Immersion,
which sppeseed in the peblic press is New Brusswick and elsewhere over the
pont yoar, ) Withia the acadesee commusity, there is 2 body of Brerature, which
maintaing St scgrepation benelits e mot advastaged chuldren and harms
the leant advantaged. According 2o Willms (in peess, p.19),

Schools or chassrooma with high social-<lass or bigh
ability intakes toad 10 have several advaniages 250Cs-
stod with their comext. On average ey are more hkely
1o have preater wepport from parents, fewer disciplinary
problema, and an mmosphere conducive o leaming
They are moee likely to artract and retan talestod and
motivated teachers. Ussally there are peer effects when
beight and motvased students work together. Conse-
quently. when stadents are segrogated, either botweon
classes or tracks withan schools, or between schools
within a community, stodents from advantaged back-
grounds do betier, while those from deadvantagod back-
grounds do wonse,

Rescasch in this srea also recognizes the cnitical role of the school i deters
mining stadent success. Goodlad (1984) curmed out a wade-scale stody of
schools 10 determine if there was a relationship betweoen socioeconomee back-
ground of a community and the effectiveness of Sat communaty’s schooks,



ggg%.&g in low socsoeconomec arcas that

ccosomic level of a community and the effectivescia of thal commumity s

schools. go&&ﬂltgioggf. —

tween antitudes of the administration and seachers and the effectiveness of | o 20
P SO

awaee of current treads in oducanica, includieg knowledge imo leaming styles ety and the
!ggglgégl‘gg; schools. Thery et &
styles. Administrators in g%i%iiﬁg u :

school-baned varables, For example, Willaws (i press, p 16) statex:

Research in a sumber of countries has shown that there are
large and sigeficant &fferences among schools in their ot
comes, event after taking ino account stadents” family back-

ground characteristics and their ability upos entry W school
(Gray, 1989; Willms, 1992), Thus schools differ @ their
“added value™,
Willass poes on 10 refer o s study of 119 ¢ lementary New Brunswick schools

B, while ssdicating a relatiosalip between reading scores and SES, also found

ot there was a differcace of sbout six 10 eight monds of schooling st grade
Sevel ateach level of mean SES. Willms concludes that schools differ vabstan-

sally @ reading resalts even after taking accoust of stadents” famaly backgrousds,
and soggests that coe explanation foe this relates 10 school climate and pasticu-

larty pareecal isvolvement. Schools with higher levels of parestal involve- ﬁrﬂe&
mont, om averape, had higher levels of reading achievement (Willms, i peess) ;tfzi
A ciwcial fiading of Goodiad's research wiss sk the kinds of strategios apar- (SRl

Beular school or icaching team sacs @ order 10 be effective depends spon the

socwecosomic background of siedents. A school ideatified as being arrisk

based on the sociooconomic background of stedents would neod to peovide

more support (n a wider vanety of areas. Goodlad also found that schools an

Righer socioeconoes arcas sught also be inefTective if the sdmineration and

teaching sl do ot facilitate & positive working cavironment.  Essentially.

Goodlad concludes that socioeconomic backgroond is neither a gearamtee of




mation to be considered in determining strategies and in plasaing curriculus

for seccess,

ElL Rescarch en Suitability of the Progeam for All Children
Empirical rescarch bas also been conductad 1o determine if FI is switable for
-__g ?ggr!on:ll.g imelligence, keam-

Inseflégence
Genesee (1987) carefully examined the relaticaship between intelligence and

%%o«d & persod of three years. Students ma prade 4, 5, sad

arws dhe reks q in carly French immersion ind in son-immenion clases were grouped as
berween 1Q end studencs” obil- ginglgggs‘ their IO scoees, These
s Ml e | statents wore o administered English eguage. French lsnguage. s0d Math-

Language andlor Learming-dizabled Students

The rescarch om this issue has been limstod, and the ressits are isconclaive.
In the carly 80s two stadics (Triscs, 1981 and Bruck, 1982) arrived ot opposing

cooclusions reganding whether disabled childeen should or should not be se-

lected for immersion.

On the basis of results of psychomotor tests, Trites arguod that that theve is an
sdcanflable groep of students that dec 1o a dev chopmental lag cannot make
peogress m EF] peograms, Trses recommends that any chald with learsing
afficelues @ immenioo switch %o English as soon as possible and wait until
they can earoll in a later entry program such as MF1 oc [F1. Several rescarch-
ers (¢f. Cammins, 1979, Genesee, 1957) have questionad Tntes methodology
and interpretations of the results,

Bruck (1952), in contrast to Trites, concluded that while leaming disablod
35&%83'2!3@«‘?9&?
ctpenience, sad switchang to L1 causes them caly 1o display the same prob-
‘gﬂit.ag. Bruck cammicd out her research in Kinder-
garten immendon classes over & comsecstive sac-year penod  She asked all



kinderganea seachers (English and French imasersion) w sdeatify childeen they
felt had any problem with langwage. These children were refemed 10 Bruck
who mteryiewed them and administered and bamery of tests designed w diag-
ggg ?-ﬂ.r«i.lggg;g

basic g&! Esglish sad ¢ &n!.x__r &.n..txnr:isﬂ. !...ltﬁll o1 fownd
?ggiiégiis.lig_. in.

ggga&._&ﬂ ggnl&?o‘t . —
13938!88&:8-5.35 i chassroom instruction withus the limits

??????? 989) conducnod a series of case studies 1o cramene whother
chuldeen whose cognitive and linguwstc abilities are not adequancly developed
5555555 requirements of a bilingual school cavironmest. Wiss
argues that givea the complexiy of the human beain and s lemithcss capacity

o leaming. it & very unlikely that there are children who arc incapable of
leamming a second language. Mowever the Kind of program s importaat. Ac-
cording v Wiss, carly !agw-iant-ﬂa?_iﬂlqgnug a de-
velopmental immaturity. Late immeorsion on the other hand is not suited

childrea with specific learning &sabitios.

ggu.lﬁ

guape developmest in immorsion programs o that they caanot benefic from | ecom
immendon in terms of second language achicvesseat ™ A relatively recent study
(Oenesce, 1991) condecsed in the United Stanes examined whether immersion

is suitable for children from severely disadvantaged soci0ecooomic back grounds t

or from a visdle ethaic menonty group (Afncas Amencams). Chikiren from
Merem back grousds were moaitored from kindergaren to the end of grade X
osults were consistent with these foand in Canadian research. Middle class
students in immersion domonstratod simalar levels of performance as middic
class stodents in Eaglish. A similar pattorn was found for working <lass sy~
dents. Regarding echnic groups it was found that African American students in
immenscn scored a well & their peees Enaglish classes on math and Eaglish
lamguage teats at ol grade levels.






diverse than ia larger metropolitan centers. 10is important to recall ghat in New
Brunswick, F1, by provincial policy, mest be offered where numbers warramt
(ef., Policy 309, Depanment of Education, NB). Consequently, neaely cne of
every four noa-francophone stadents s in immersion in this provimce. [t is

v.
akio the case that no formaal screeaing is dose for FL. Given these parameters, | four |
R LA™

Given the recent results of provincial assessmest in Eaglish sad Fl prograess
i New Bremawick, the relevant lterature on the effects of socoeconomi
backgrosnd on school effectiveacst in nn.n.l.lasu.ﬂn-ar_am-r

partcular, S study explores the following five questions:

Question | Are there differences in the socioeconomic boackgrounds of the
populations of FI and English programs ar mearared by occapation distriby-
sowr and educational levels of ?

Question 2: ?gglgiieg EEEEE
the Englisk program when bock options are avallable” Do these vary based

on socioeconomic backpmosnd ?

Question 3. ss! re the percepuions and animdes of parenss wiok children
in Englich or in Fl prograves or of pupils thessrelver regarding various

characteristics of bk programs (e, stadents” ability and ackicvement,
classroom climare, feacher offectivencess, puresial (nvolvemens)”

Question 4. What are the percepiions and axtitwder of teachers I&.&l!u
travors regarding various characterisics of botk progrems (e g, stwdens
abilicy and ackievemenr, classroom climate, {Eg E.RF-.
one program over anosher)?

Question £ Is there a relasionship benween the aokievement in various subject
areas by students enrolled in Fi and in Englick progravs and the socioeco-
nowwic and edacanona! backgrounds of fawilies?
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EBacticipants

As noted in the strodection, this study will explore these five interrelated
questions in tweaty-one schools: five in School District 17 and sixieos = School
Disarice 15, The focus of the stady is ca pupils and parents of pupsls who
ceeolied ia a F1 peogram foc the first time in Seprembder of 1999, school per

: sonec] isvolved in these programs, and the comrespondieg coboets of English

program parents, pupsls, sad weachens. Coasequently, the main participants in
this study are:

1. Parenrs of children who enrolied in EFI and the English program in Dis.
ricts I7 and 18 for the flrst time (n Sepoember 1999 (Grade | EFL; Grade |
English)

2. Pupils and parents of pupils who enrolled in Intermeediate Fil in grade 6 for
the first time in September 1999 (Grade 6 IFT), and the corresponding pupils
and parents who continved in the Englisk program ar grade 6 (Grade 6 Eng-
lish)

3. Teachers and administrators of Districts 17 and I8 whe are or were in-
volved in these FT andor English programs

Two other groups of pupils and pasents were identifiod sad surveyed. Whsle

The siudy ievalved parents ] hese are not the main focus of the study, it was felt Bt they could provide
eachers, administrators and| inlerestag snd valushle infonmatasa for companion purposes since both groups
roade 6 IFT dents, ) were involved in the peoviacial assessment program and are part of the Re-

port Card '99. These we

&, Pareses of pupils who enrolled in EFT ov in the Englisk program in Grade |
in September, 1996.97 and who were (n grade 4 ot she rime of this research,
(Grade 4 EFI; Grade 4 English)

5. Pupils and pavents of pupils of grade 6 soudents who began (mmersion in

grade 4 (Grade 6 MFI). and the corresponding parents of English progrom
students. {Grade 6 English)

Becawse of the larpe nembers of pepils and parcats involved and the Baured
resources available for data collection, entry and asalysis, a random sample of
parcens and pupls was selected for pamicipation. Class lists for all FI and
English classes svolved in the stady were obexined drough the School Dis-
tricts and 2 minimum of 25% (one in foor students for each class ) was selected
for particpation.  [n some caaes where numbers in 3 given grade were small



(combsned classes in FI for example) 2 ratio of more than one in four was used

i order 10 Reep the nembers of studems participating from English and F ¢

programs nearly equal. This sepoet will focus upon the main participants ( groups
1-3 sbove), and 1 & leaser extent with the founth grocp - the grade 4 EFTand  fagnnc

with e findings of the present study.

The first fowr qeestions involved the administraton of QUEABCANAIIes o
identify the cccupational distridutions asd levels of edecation of participants
earolicd in Fl and = English programs in September 1999, These question-
naires also examined the importance of specific factors influencing pasents’



aad stedenty” decinions 10 opt for voe program or ancther, as well as teach-
oy’ and administratons” perceptions of the importance of such factons. The

fth qeestion is explored by examining $e toxt results obtaimod by provin-
cial testing programs, and by determining if there is a relatwonship between
test results and socweconomic background of stodeats in Grade 4 EFl and
Grade 6 IFL

Three similar questionnaires — one for cach group involved pareats, pupils,
and admiaistratonsteachers — were developod for this soady. Each queestion-
naire was divided into three main sections. Backg rownd Myormanion. Focrors

Toe quetonmsir v fcncing Choic f rogram and A Surve

.......,._;:.g s _ oo 2 .
.,v.a\.....” o £ e ;“..v. : z&ggﬂs-gggragli
Gmen ) informason (pupils), teaching experiences, highest level of education (teach-

ors and sdministratoes ).

Section 2, Factors Inflwencing Cholce of Program, preseated paseots aad Geade

6 stadents with a series of statements regarding their decision to choose cuber
the Eaglish or French Immersion program.  Parents were asked ladicase o
what extend these vanous factors related 1o cach casegory mfluenced thewr
decision to enroll thewr child in either the English program or the French Im-
mersion program.  Grade 6 stodents were also asked to react 10 these factors
and w0 indicme 10 what degree they influenced thelr own decision 1o follow
oae program or the other, In the case of both parcats and stedents, the degree
of importance of cach factor was indicated by circhiag the corresponding nusber
om 3 Likhert-type scale with | indicating wtally unimportant: 4 — seetral of
unsure; and 7 - wially isspornant.

Section 3, 8e Auinade Survey, involved 3 series of statements adout FI and
English programs. The stalcments were writlos 1o refloct various popular view-
points about FI made in media reports, as well 2o comments made by acadess-
s and members of professional parent and teaching organizations. (Se¢ Ap-
poadix B for a sample of the madia repors aad discussions oa FL) They
reflect 3 wide rasge of ssues related 10 FT programmasg.  Once again, both
parents and Grade 6 stodcats were sked 10 respond using a seven point Likhert-

type scale with | indicating total disagreement; 4 ~ neutral o smaure, and 7 -
socal agreement.



gﬂ!ﬂnﬂ by circling sumbeors at the extreme ends of the scale ~
_______ hde importance or agroement and 6 o 7 in the case of high
importance or agreement. Consequently, the tables prosented in this report will
indicate the percentage of respondents indicating very stroag Jevels of impoe-
mance Of agreement.

An instial draft of the geesionnaires wis pilot-tewied i Ocscder of 1999 with
two gradeate students, two stadents, and two parents. This pilot testing ro-
slted in revined guestionnaines being produced for ficld-testing from Oclober

33 October 29 of 1999. The fiokd-testing procedure involved parosts of two v
Fl classes and two English classos at grade 2; parents of two Fl classesand two | o
English classes & grade S; as well as parents sad pupils of two FI and two 1

English classes ot grade 7. In all thece smatances, one grade kevel -.i.vl

the grade 10 be imvolved in the actual rescarch stedy was used in the field:
testing procederr. This was 10 enswere that all classes at the levels involved in
the main stady could participate without prejudice, The ressits of the fickd-
testing indicatod St the questionaares were effective in cliciting responses
and that there were very few perceived probless with ambiguity or inkerpeeta
tios of questioss. The time frame for returs of the guastionnaires appeared
be spproprate as nearly all the questionaaires were returned by the date ro-
queited. Comsequently, manor revisions were made and the final versions of
the questiomssioes were delivered 0 schools on February 7, 2000 with a ro-
quest that they be retumed 10 the school by Februsry 11th.

Data Collection and Analysis

Dasa Collection

The questioensires were delivered 1o the main offices of e whools imvolved
on February 7, 1999. Aa explasatory ketier was senl oo peincipals carficr snd ot
e time of delivery. Each questsoansre wis ssserted into an cavelope with the

that parents, administrators and teachers could complete of they wished 10 par-
ticipate in the survey. Parents of Grade 6 students partcipating i e ssrvey

were asked 1o sigs this ketier of they perssned their son or daughter to partici-
pate a5 well.




A blank envelope was incloded for reterming the completod questionnaire to

g!aaltl-!.@. the school ascaymously sheuld the parcal’s wish. An explanalory ketier 1o the

classrcom Icachers aad the froal page of the survey comtained a request the
igafaﬁi.ﬂvnﬂi at the eod of e same
week they were delivered - no later than Febovary 11

On Februsey 11® cither a personal visit or 3 phone call was made 0 exch
school 10 determine if there were & sumber of surveys 10 pick ep. A large
mumber of surveys had been retumed, aad a follow-up call was made near e
cad of the following week to arrange for pick-up of additional forms.,

._;tob .s.,.......,\ Of the 1203 surveys sent to parents. 734 were retamned for an overall rate of
S SN < ’ L retum of 61%. The retumn rate by program was $3% foe English (307/981) sad
EERR B n«r.v.n | 69% for F1(427/620). These high rases of return are likely 2 refloction of the
) importance of this isse w parcats in both programs.

For the Grado 6 ssedent surveyy, the overall rotern rate was 1687332 (52%),
This retwn rate was considerably hagher in IF1 (K2/123 or 67%) than in the
English program (867209 or 41%).

As for school administratorny, the retern rate was quite high at S0% (32M40) and
higher for principals 18721 (86%) Sam for VPs (1419 - T4%), The ovenall
rase of retum for seacher surveys was 61% (8N139). When broken down by
program the rate was higher for FT seachers (67% - 35/52) than for Eaglivh
program tcachens (59% - SLET).

Data Analysiy

The data analysis mvolves four sets of information. The first throe - back-
ground information, the guestioanaire, and attitude survey - are analyzod sa-
tistically, mainly by examining froquencies and measures of ceatral iendency.
The fourth soerce - comuments wiittes by varioos participants regarding the
different sections of the questionnaire aad B rescarch in geseral - e e
ported in relation 1o the overall ends indicaled by the statistical treatment.
These comments will in some cases shed light on the magonity opinions and
wends, and in other cases will provde insighes into the mumonity opinion.
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aad 5% i Fl. Famdies with one parent speaking 2 first language other than
English or French were rare - 3.5% in English and 2% & F1. With regard 10

lasguage wse, o magority of Fl peogram families (54.5%) 38:&8:8..8&
French ia e home (music, TV, magazines, newspapers) compared 10 27.7% of
miganlanr>5§51n§&3l&§g
(2% and 1% respectively) indicated & ot of French lasgusge use in e borme.

u.i-.t vs. Two.Parenr Howsebaolds

Percensage of Mothers, Fathers, und Both Parests Completing Questiosnalre ._
Similarty high percentages of questicanaires were completod by mothers only “

in both programs - 77% i English and 74% in F1. A low porcestage of ques
tioeassres were completed by fathers caly  both programs ~ 11% in Englsh
and . Both parents i the two programs - 12%, completed ideatical
percentages of questionaaires. Thas, mothers were mvolved @ complctng

9% of the questionnaires in English and 36% of the questionsaires in FL com-
pared 10 23% of Eaglish program fathers and 26% of Fl peogram fathers.



Lexel of Education

Famlly Educarion Level « Overall for School Districes 17 &
guggﬁn.ﬁﬂg&g 8!. .aro..arx
tiom in Fl and in .Zm.. .-viaﬁ' the theee grade levels (Grades 1,

P, g P 71 reoteg L) ey o "

(o sty | R [Cowmmpevas b - R

The % Q!llt The Family devigration is used to indicate the higher level of education where

pavent with ¢ i two parents reported oducation levels. The porcentage of families with ot least

..Qz.stlgl-
Fe lla. 3 coc parest havisg completed some form of post-secondary education is ex-

A tremcly Bigh in both Eaglish (75%) and Freoch bmmersion (84%). The per.
centage of famalies with a1 beast ose parent bolding a wsiversity degroe is also
Quite high in both the Eaglish program (37.2%) and Fl program (48 8'%%),  12%
Rgggcﬂs ¢ one pagent with %?‘83&1
%0 17% of Fl families. 26% of English familics repoet ose parent with a wai-
vensity undergraduate dogree compared 1o 31% of FI famalies. In both cases
thas percentage is approsimately 5% higher in FI an in Eaglish, A similsr
percentage of FI asd Eaglish parents have a collegaivocational d v—an!

% of fuchers in botk FT The percentage of Fathers & cach of the four Jevels of education in FI and in
Englisk programa bold sni-
degross the English program teads 1o oaﬂ n!..l.lu:ﬂg high percentages
of fathers (3% @ Enghsh and 41% in F1) bold university degrees.  12% of

English program fathers and _;iﬁgﬁlqg:pxgaﬁﬂa
while 25% and 27% respectively have undergraduate dogroes.




e romewhss Nigher % of FI
25% of English mothers have some kind of sniversity degree compared to 3% Hen do Englich progrem
of F1 modhers. 15% more English program mothers indcate a high school .

diploma & highest level of education than do FI program ssothers.

Family Education Level ~DNstricts 17 & 18 Separately

The following graphs (Graph 3 and Graph 4) display the educational levels
for familics separately by school disanct

GRAPH 3 - School District 17
Percentage of Parests a2 Four Levels of Education in English and FI Programs

:55!3!5

_ _ —“ = _ - — % —

FamEng Fam P Fr.lng. Al Noth BEng.  Neth R
2 Univ. postgrad W Univ. degree JCollege'Trade S High Scheol

iuaggiiigg?g?.li

& for mothers individaally, &s 2 diploma from a commmmity college or trade
g_.?gagzgiaﬂi?% m both Esglish
and French lmmersion programs was a bigh schoal diploma.

?3&5.5!‘32&3 a university degree (cither

gﬁoﬁ.% 7 was 145 = Eaglish programs com-
pared 80 24% in Fl programs. u&gﬂgrot nivenity deprees thas
do Englol peogram fathers, aad 10% more Fl mothers hold wvaiversity degroes

$an do English program mothers,



fo Schood District 13 edacasion
Rerns for fomilies in F1
e Comvmim level is o wriversity

GRAFH 4 - Schosl District 18
Perorstapes of Parvots at Four Levels of Education in

Esglish and F1 Programs

3333358538

FamEng Fam A Friing Fr.Al Moth.Eng Mot A

2 Univ post-grad Bl Univ. degme [] CollegeTrade & Mgh School

Graph 4 clearly shows that the edacational paticens for Familios as well as for
fathers and mothers separately are geite similar in Eaglish and FI programs.
The dominant educational level for familics is a sniversity degroe followed
closely by a dploma from a community college of trade school,

The percentage of families with one pasent Boldiag a univenity &pree (cither
wondergraduate or post-graduate) was skasilarly high in both prograes - 47% in
@ English program and 55% i FL. - Semdllar percentages of fathers in both
peograms hold univenaty degroes. A higher percentage of F1 mothers (43%)
bold univensity degroes than do English program mothers (312%).

Occupation Distribusion

Family Ocoupanion Dhstribstions « Overall for School Districes 17 & 18
Combined

Graph 5 summarnizes the percentages of parcats at five occupation categones
» F and in the Enghud program for both school districes combined.



Combined Occupation Distributions

o.oz... FiFam na, FiIFr. !....9. P Moth.
CPvel. W Semi-prol U SulieaSemi BUnakitied

As in e education category. the Family designation refers to the higher occu-

pational status where two parcets repoeted 10 be working.  The majority of :

families in both the Enghsh and French bmenersion peograms fall in the profes-

stonal or semi-professional catepories. The percencage of families having one  |Prfession

parent working in a profesvicaal eocupation is nearly identical in English and
F1(28%). Asomewhat higher percentage of F1 families (33%) bave one pacent
working in & semi-profesicasl eccupation than do English program families
(25%). mazr..vgoco«g.u @ both programs work i skilled or
The patiern scen for families changes very e when ooe cxamines fathery'
ﬁiﬁg.g 3«!4 1o mothers, a ‘n_aani-«aqs

in semu-professional cccupations than do Eaglish program mothers (46% of FI
compared 1o 20% of Eaglish program mothers).

F Oceupanion Distributions - For School Districes [7 & I8 Separarely

l.:
%[ggnxgg%qgﬁ?
tricty 17 and 18 separmely
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GRAFPH 6 -~ Scheol District 17 Ocoupation Distributions

$s33355%

-ﬂ%aélgrwo_u s more ¥ 5&59 g

eral smportant pamems are soted:

I ?éiniaﬂgﬁxgsg:nﬁﬂiglﬂ
semi-professional occupations is quite smilar in both programs.

1. A similar percentage of fathers (aeownd 30%) and of mothers (around
g.sgﬂisésgﬂg&g
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L ‘vn.naacna of F1 and English peogram mothers work in skilled
or semi-skilled eccupations.

4. A higher percenage of FI mothers work in semi-professsonal occupa- §Hﬁ“
cﬂugaomahrivaﬁlg Sound in a¥ occapation v
im Dotk progroms.
5. A bigher percentage of English program mothers work in unskalled oc-
cupations than do FI program mothen
Education and Occupation Leveds by Grade Level
Grade 1 - EFl and English Programs
Family Edacation Level

Graph 8 below summarizes the peroentages of parents o four levels of edocs-
tion w EFT and in the Esglish program at Geade 1.

GRAFH S
Percentage of Parents st Four Levels of Education at Grade |

censadUEEES

g _ m —w.m _ g — . _ _ The punierns for levels of
UM T BT M EETTI BT M EE | scinon ar Grade £ peneraty’

Eng.Fam Fi Fam  Eng.Fr.  Fife.  Eng Moth. Pl Moth, reffect he orerall Exglish peo-
[BUniv. Postgradl Univ. degredd College/Voct & Migh Schoof s _

The patierns for levels of edecation s Grade 1 genenally reflect e overall
English program'Fl program comparison. As was the case is the overall pro-
gram compansons. the percentage of families with & least o parcnt baving
complerod some form of post-secondary -educstion is extremely high m both
Enghsh (74%) aad Freach lmssersion (85%), The percestage of families with
o least one pareet holding & ussversity degroe is also quite high = bodh the
English peogram (35%) and Fl program (52% ). The gap between the programs
is greater in EF1 than overall however. While 10% moee parents overall held
unrversity degrees in Fl1 than in Englob, this widess 1o 17% in EF



The percentago of Fathers at cach of the four levels of edecation s simmslar to
the overall Enghish/Fl companison with 30% ia m-asrl&i.lm:.of
a degree, aad 3 10% gap between the two.  The &fference from the .a.u_
%i%.ccaﬂvgs.rnlig level of edecation.

waiversaty degree than do Eaglish peogram mothers.

Fawily Occoupation Direribunons

Graph 9 below summarizes the percentages of parents at four occupation cat-
egocies in Early F1 (EFT) and ia the Eaghah program at Geade 1.

GRAPHY
Occupation Distributions of Pareats in English and
F1 Prograss at Grade |1

In general, the famuly pattems ot Grade | are quito similar to the overall occu-
pation dusaribution patierss. As was the caie i the overall program compeni-
sons, e majority of families at Geade | Gl in the professional or semi-pro-
fessional categonies in doth the Enghah (S4% vl..mgg.oava.
grams (55%). The percentage of familics having one parent working in
professional occepation i somewhat higher in English than Fl 'Qx;ﬁ
centage of Fl families have one parent working gﬂﬁa&%
twon.

Again, 2 wis e caoe in the overall compansons, the pattern seen for families
changes little when one examines fathens” cocupation datribetsons separasely.
Also, with regand 1o mothery, a higher percentage of English program mothers
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at Grade | work in geofessional occupations than do FI mothers. However, 2
comiderably higher perceatage of Fl mothers work in sces-professional occu-

patioas than &0 English program mothers.

Grade 4 - EF1 and English Programs
Family Education Level

GRAFH 10
Percentage of Parents at Four Levels of Education at Grade 4

|

Eag Fam N Fam trg Pr g Mot Pies

QU Pastgrad  owie. depies [ Cotegaivacld  Wgh School

Graph 10 22ove sumaarizes the percentages of parents o four kevels of educa-
tion in EF1 and o the Eaglish program at Grade 4

Grade 4 EF] parests demonstrate oducatonal levels that ae quite &fforent from
the overall and Grade | pattorns. Fand, the porcestage of families indacating a
univensity degroe 2 the highest level of family educaton is .xl.w.cnz
..8&8—.5»&3«!5&3 Second, Be percentage of parents with a snlver
5ﬁarggr.r§§g§:~!=§=n

The edecational levels for fathers i both programs af grade 4 are very simular,
Over &% of fathers in gﬂcﬂ.‘—li §§ imalardy bigh

nlike the overall comparson, which saw a 12% differeace, and the Grade
| comparison, which showed an 18% difference, dere & caly a 6% gop de.
rwoen English snd Fl mothers 3t Grade 4, The main differences with regasd 1o



mothers’ level of edecation s Grade 4 is the higher percentage of English
peogram mothers than indicate a high schoal diploma as their highest level of
education, and F1 mothers who indicate a collegervocational diploma o be

their highest level.

Family Occapation Dirtribunons

Graph 1 ggﬁgﬁg at five occcupation

m _ 110k _

g Fam Pl Fam g * nre Eng Mot Mo

QUwiv. Postgrnd  Univ. degres  (Collegavectid  Dpogh Sebed

;éiagggiigﬁaqgg
pations is quite high (55% ia English and 62% in FT) and coastitules 3 sajority
of families in the Engl i!é?aﬂgﬁ&grﬂ%
eg umkilicd labowr 10 be thewr occupation is higher in English thas in F1, but

!gﬂglf.s.allggni the other occupeatson

semi-skilled occupations (56%) whereas a noticeably higher perceatage of
English program mothors are in enskilled occupatcns (32%).



GRAFH 12

Enghish and IFI at Grade 6

Mifam. Ung Fatter FiFamer Eng Motwer P Mother

OFrel. gSemiprol () SuledSens @ Unsuled

A grade 6 in IFL, the pamems ooce agan resemble very closely those seen
the Grade | EFVEnghs peogram and the overall FVEngli 518'3.8!
sors. The percentage of families with one parent holkding a univorsity degroe is

quite dgh in both programs: just over half of [FI families compared %o just
under one in three familes in the English peogram.  This pattorn tends o be
Quile similer for both e educatsonal levels of both fathers and mothers at grade
6 in doth peogranms.
Family Ocouparion Distribasions
Graph 13 bedow displays the percestage of parests of Grade 6 Esglish and
IF] students i different occupatsonal canepones

GRAPH 13

Percentage of Families at Foar Occupation Categories in
English and [F1 &t Grade 6

Q.ol. I.n:o.t( .9035!{;
(Pl wiemiord 6 BiedSem & Unhied)




6 A majority of the English program familics have one professional or semi-
professional parest and 63% of FT families do. ks both programs a2 high per-
=\ centage of families indicate akilled or semi-skilled occupations to be the high-
?l.. a)ﬂi .lu. ﬁgi.>§§

wibations af Grade 6 i very s e UTIIG S gt FAgn -
l'tﬂﬂgu ents work in skillod or semi-skilled occupations than do pasents & FI program
ity e il
rade ) This pemem is quite consistent for fathers in the Eaglish and IFI programs. A
‘ moticeably higher percentage of mothers in #e Englind program werk in pro-
fesional or semi-professcnal eccupations (494 than was the case in ©w over-
all (36%) and Grade | (39%) and grade 4 (33%) English'Fl companisons, %
of TF1 mothers are in professional cascers compared 30 | 1% overall and 20% &
Grade | and 15% & Grade 4. Also, e percentage of unskilled workors is
much lower in TF (45%) than overall (1 5%) oc in EFI 28 grade | (14%) or grado
4 (R%).

A very high percenage of pasents of children enrolled in both the English and

Fl programa have usiversity degrees and work in sems-professacnal or peofes-

stonal cccupations. In many cases, this may be cae in thiee parents of even a

————— higher ratlo as was the case in the Grade 4 Eaglish program where a shightly

. i e ) PATERS higher percentage of families bad a wniversey degree than did F1 peogram
Fnalich snd F seosréres havel f2milics. On average 10% more F1 familics than Exglish program families
wbversity degrees and werk in] have completod university degroes. This gap is smaller for fathers (79%) s
feliIria g S larger for mothers (13%). Professicnal and semi-professional cccupations
- — coastitute the majority in both programs in the overall English/¥1 compariscn,

and were in e majonty in the English prograss at grades 4 and 6, and ap-




the English aod FlI programs; School influences; Support for French in the
community ov home. Atnnudes and cwltwral factors; and Ecomomic foctors,
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Information abow F \i?!&naiﬂg
Quite low percentages of FI (15%) and Eaglish ng_la-c %) indi-
cated that this was a j or extremely important sosece of -2!-8...)0'

ITI..:S?E relatives and other 15:5

of admisistrators also folt it was very or extromely important.

Studesty in both programs also indicated that fricods and relatives were

extremely important source of information,

Summary of Imporsence of Sources of Information

Both groups of parests and students identify similar soweces of information

cation and e schoolfschool distrsct « is viewed s belng imporant by 3 sub-

starcally higher perceatage of FI parcets than Eaglish prograss parests. [FI
stadenns also eadicate that informaticn from e Departmest was important in

Teachers and adminivrators ssdicase that they feel sformation from informal



addition 1 providing a rating of the relative importance of various sources
of informamson, participants were also asked 10 write any comments they folt
were sppropriase concerning this issue. The following is a selection of these
COMMEnts:
Crade | Eoglish Parenis Conunents
Oar son had a o1 of prodlems (n kinderparten and it was decided by the prin-
cipal that he would be berrer of left in the Englick program nll he war older,

| was concerned when cxamining the figares given 1o us at the Early lnvmer.
yion meeting of the students who complere Fl, gi!&!ﬂiig
the program level of fancrional, when the goal is advanced.

Unfowrunately Fremch immerzion hox sot bees “pushed” by anyone clse ex-
cept the school district. [ donY recall hearing aboat it anywhere else.

Grade 1 F1 Paccots Comments.

Who wrode your swrvey” You dida Y even douch on the fear | hear expressed so
often by parents who strugple with the decision. Perhaps nexz time you cowld
salk po some peschers, administrators, parents, efc. before pou undersabe this,
There is 1o mack move you coudd have touched on

Ceade & English Parcats Comments

Lack of informanion from Dept. Of Edwcation that stadents complening @ French
Immersion program are at proficess in English-Writing & Reading skills as
the stwdents that are exvolled in the English Prograse.

Began in middle Freach inmersion (Grade 4) bt switched 1o English early in

Qiuggagsgggagl&
inadequate methods & resource availadle in
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Goade 6 Fl Parcats Comments
The seascher recommended Fresch Imamersion. becasse (the said) « ¥ou woulde Y
want your child it with the group poing 0 English Slow learners, bekavior
prodlems will make wp the class,
Yeu, the wirh of owr daxghter who wanted 30 be enrofied in French Inomersion.

Child needed a challenge whick was ot provided ix the Exglish program.

Category 2: Perceptions of the F1 and English Programs

In this soction participants were prescatod with six stalessents that referred 0
feanures thar could be associatad with the Esglish or FI prograss. These state-
ments are reprodoced in Table S below,




The reprsation of the program in the schood (n guestion
Thus factor was considered to be very o extremely important by 33% of Fl

parents and by 39% of English program parents. This pattem was coasistent

NS, ) scross programs aad grades with a somewhat greater percentuge of English
wrogram leachers felt the repa: program parcats indicatang reputation of the program 1o be more issponast.

, ,\....Qwr. ‘ 0% of Fl veachers sad T4% of English program seachers felt this was a very

or exwemely important factor in parents’ decisions. 63% of admindstrators
also fel it was very or extremely imponant.

This was also shown 10 be an kmportant factor foe a fairly high percentage of
studonts in both prograss.

Class rize

This was felt 1o be very of exremely smpornast by a somewhat higher perceat-
age of Fl parents (31%) than Englah peogram perents (26%). This was a
coasivent fading across grade levels aad peogram vanases




Ideatical bow percestages of Fl and Englinh program 1eachers (21%) felt thin
wixs very or extremely important in parent'’s decisions.  25% of adminivtraton
ahso felt it was very Of extremely amporant,

However, 3 high percentage of IFT students (ncarly half) indicate that their U ,. s
perception of this was a very or earemely important factor in thow decision. i

The perceived avallabiliny or back of resowrce teachers in F1

30% of Eaglish program pareats indcated that the perceived lack of sesosrce
teachers @ Fl was a very or exremely imporuast factee in their choice of pro-
gram. wziailﬁlitg%igif

extromely influential factor in parents’ decisioas.  Adminivirsters foel dffer
ently: Only 13% feel it is a very or extremely importan factor.

The perceived availabllity or lack of prograwes for gifted learners
Only 16% of Fi parents and 8% of Exglish progras parests felt the availability

or lack of a program for gified learmers was 2 very or extremely important
facaor in their docivion. Again, this was a consisteat finding across grade levels

and programa.

36% of FT eachors and 38% of English program teachers feed this is a very or
exremely infucatial factor. 20% of administrators foel this 10 be the case as

well.

Famuly Backg rownd
>5§§i.523§§tgt

At grade 6 there was some difference soted from the overall results. Only 12%
of Fl parents attributed some degree of importance 1o family background com-
pared 10 over 26% ot grade | sad grade 4 in FL




$5% of Enghsh teachers feel family background is a

or extremely important facior in pasents’ decisions 10 enroll In FI. 3%

of admindstrators also feel this way.
Summary of Perceptions of the Programs
Overall reputation of the program in the school in geestion proves to be a very
or extremely imponast factor for both English parcess (dhe most important
factor) and FI pagents (the secoad most important factor). For Fl pareats the
most impoetant factor is student behaviowe, and for English pareses the second
most importase factor is e lack of 2 methods and resource teacher. Both
groups of parcets indicate class size 10 be the thind most imporant factor in-
fluencing their decuson

e ok aarasr e  Both i and Fl 1eachers these same faciors 10 be very

Repuiasion of poog R Eaglish peogram perceive

e {Efﬂl or extromely imporast. [n fact mech higher percentages of seachers indicate
and resources feschers are the | - these factons 1 be very or extremely important than do parenss. One excep-

") very oe cxmemely influcatial but which is 5ot reported 10 be 50 by a very larpe
percentage of cither F1 or Eaglish parents.  The question of methods and
resource teachers seems 10 be very and extremely imponaat for a high per-
cestage of Eaglish parerss and FI seachers and English seachers. School ad-
ministrmors however do not peroerve it to be a very or extremely important
iasue in peogram choice ~ caly 1%

Comments by Parents on Perceptions of the Programs
Grade | English Progzam Paccnts

Class gize is @ nepative side of the English progrem. Teachers in the English
program bave to deal with more dehavior prodlems erc. as well  We Aave



3‘.& wo- Nier educarion system. If we traly want s give “egual opporiv-

Cbcxggwal}i.tgggﬁii
gagi As a parest § had @ very difficslt time trying to
decide what program o pat my child in — weseceasary stress in an already

stresafal world  When most howseholds Aave two pavents working owtside the
Bome woald sosal immersion for & year nav give bevier resalts? Abowe ail. one

program for all’!!

1 i my perception that for the most part the French ;atl,cg&!

There are mo children with learning difficaities in the FI program. They are
“strongly encowraped ™ to trangfer 1o English where they must be accomeo-
daved

The fact that learning disabled, or differeanly abled children are not provided
for by the French [oamersion program affected my decision.

We are uniliegual Enplish and would be wnabie o assist our children with
schood work if reguired. We would be open to lave immersion |f our children are

stromy academically. A strong base in English, Math and Sciemce was most
Gmyroriand (0 us

Geade L EI Program Paccogs

As @ Al sy mocher tried 1o place me bn French sohool (1966) (e rsion did
not exisr then) as she believed & was important. How could I not sake advan.
tage of that which is now readily available - given the offorts | went of learn
French - intenzive Usiversity cowrres, immersion Sammer prograremes and
conlinming aduir edwoarion courses.

I kave fostered children for § years, 30 | have seen the Core Englisk Program
and the Freack bmmersion Progras. The more troubled childeen tend o be in
GSE;!E% vast difference berween the rwo. The thing shar |
&..o&lﬁ: DQQES.; %gh}g not



36
Crade 6 Loglish Parents Comments

Comcern re: not bring able to actively parricipare'monivor homework.

Child wast very concermedfncomfortable with French program. The French
al elemensary level did ot provide ker the confidence to try immersion.

Parents can help their children with Englisk homework but there cowld be
language barriers (f the child is in Freack lmumersion.

1. More fum 10 learn in own linguage 2. Can decome bilingual later if needed

3. Have heard aniversity professors complain FI. Stadents have very poor
writtem English shilly.

Probably wouldn ¥ be ar many behaviour problems in French Immersion classes
I appears that most of the resource dotiars go bwo the French bmmersion
program. French immersion

Categocy 3 School Iaflucnces

Eight factors were presented related 1o possible school infloeences on parents’
choice of program. These are prescnted in Table
Reraits of texting for entry 10 Fi

Regarding results of testing for cntry 0 FL S6% of FI porents and 65% of
English peogram paseats indicated this was sot spplicable, pressmably since
0o testing was doae. Funbermoree, oaly 1 8% of FT and 12% of Eaglish parents
indicated this was very of exwremely impoctant. This was stesilar across grade
levels and peogram vanaats,

However, u&#l!gl :2@.‘58&-:&%18:



Table &
Percentage Indicating Perceived Characterintion
to be Important or Very Importast

School | Oeé | Ge s

Adman | 1M Ing

et

% us 41% | s

1o —F 2% | us

—.‘ ra _lo a% |os

_8- r % Fo‘ an |9

1% % % 4% [ %

1V 5% M | 5%
iV |

" | 3% 198 e [ a

ing proved to be a critical vanable, 60% of F1
parenss indicated this to be vory or extremely important and 49% of Enghsh
parents &d as well, Siace EF] is a Grade | entry in New Brumswick, this is
based on cither pre-school or kindergarden expenence for pareats carolling a
child = that program. This factor is even moee important at grade 6 where 70%
igﬂaﬂ'gssﬂ#&sggt!’tl!.
coss in school was importaat 1o some degroe in their decision.

?6&83835233.«%3 large percentage of




indicaned this was an exwremely important facior. These percentages are fairly
sable across prograsa and grade levels with the exception of FI parents &
grade 4 where 67% of parents sttributed a degree of importance of this factor.

tal. 69% of admincstrators also feel this is o very o curemely influential
factor & pareata] sad student decision making. Students in both programs
also felx this 10 be s0.

Adwvice of a former teacher
This factor it aleo Quite impornast wizh 41% of FI parents sad 33% of Esglish
ﬂcﬂla—.lgs in&icating it 10 be very or extremely important, These per-

extremely mflsential (actor on parestal decision making. 69% of adminisira.
tors alio feel this 0o be so.

While only 20% of Englisvh parents & Grade | indicale this factor o be impor-

tant, 35% of FI peogram parents do. 9% of Grade | and 4 English parents
l&al-m.s.xanﬂiwggt_:ﬁi.t&smﬂ
peogram parents. At grade 6, 52% of Eaglish program parcets and 47% of Fl
ﬂgggﬁug.ocng some degree and 14%
of Eaglish peogram parents and 1 7% of Fl program perents (ndicase it %0 be
extremely impoetant.

ing. When examuning how core Freach seachers respoaded, 88% mdicated
very or extremely amfloconal.
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$3% of administrasors also felt the coee French teacher was very or extremely
infleential in parcatal choice of program.

Adwice of the school principal

FI snd English teachers feel somewhat differontly. 28% of FI teachors and
33% of English 1cachers feel the principal does have a very or extromely high

Sammery of School Inflaences

The school-related inflecaces indcated 10 be very or extremely mmponant by
the greatest percentage of pareats are: Child s general inserest n school; Child's
previous success in school, Child’s previous interest in French; Advice of a



Previcus seccess and laterest in school are the two facsors shown 1o be very

or extremely important by very high pescestages of Englob program asd [F]

stndents. An extremely high percentage of IFI students, however, indicate
that advice from somecne & the school of school district was very of ex-

tremely imporsant. A high percentage of IFT studcats also mdicate that rosults
of 1eats weee very of extremely important,

Comments by Parents on School Influences

Grade | Englsh Program Paccoss

My child war mof offered any sesting for entry to FI. | was rold thar disrice
employees are not allowed to offer advice on what program a child should be
placed in

Older sidling required large time invesiment with homework reinforcing owr
decision for the English program. Teachers are overloaded so parents are

reguired 1o help children with learning more than ever before-I can'’t help 1
do mot speak the langwage.

My wife wants the children 1o have @ second langwage. | want my childven 10
be very succersful in reading and writing sy lasguage. This wil! Aelp pre-
gerve my heritage & dackgrosnd.
Grade LEI Brogram Parcots
Owr ¢ E!igglléS%gm.ii
mersion. It meant a bus ride, @ new rchoo! no longer in our local
%{! coming home for lunch - ?:% Heiza
child who does not cope well with change ar the best of times. His previous
school was very well organized w0 deal with his disabiiivies - iy new school
o0k time o get & Sogether. None the lexx we enrolied hive dur 8o our strong
Seclings abowt the need for muliilingsatiom. We discovered that his real fear

wat that he thosghr thur be would be the only stadent who cosmdn? speak
French and thar all the other children would be fluest. Once we explained that
chuldres who spode Frenoh woulde T be able 10 enroll in immersion, 9% of
Ihe Darole was wor. We also verified with a medical specialisr shar Ae showld
be able to adape the language/speech famcrion.



G & Ezglish Parcats

Jeachers ete did nor advise, rather left decision to parent (except o say
Immersion is berier resourced” amd that Eaglish programs kave proportionately
higher # of special meeds/dificuls children.

My child does very well in school and has no problesss with French in the core

program. In ny opinion, 1 feel my child should become proficient in one language
(English-reading & writing) before learming @ second language.

Our som is very beight but misses instructions becawse he stops lsteming when
he is bored or thinking abost other things 5o we felt things would ger worse in
@ French program.

Grade 6 Fl Pacerss

?gﬂr&.ﬂ!&ﬁt!}gg in owr descision. Owr
sow is @ low-average riwdent, immeryion makes school @ Lutle more difffcalt b
the ostcome (s worth if in the end. Owr dosghiler is above average which may
make ivmersion easier bat @ low ackiever-as lomg as the language does not

make sohool G frustraning experience.

My child sppeared to learn the lungusge with relative ease. Also he did nov
appear 1o have learning disadililies in the reading wriling areg thar wosld Ainder
Aim. Learming a second language did nor appear to hinder Ais social
development in particalar commmmicanion abilicy,



influential. 31% of administrators $hought this was the case.

Avaslability of friends or relatives who speck French
Eiw.liliﬂagigigggi e..

38% of Fl seachers felt this was very or e wtremely mfloential. as did of
English teachers. 24% of administracors felr this 10 be so.

Own level of French or ability 1o F.S. renck

16% of Fl pecents indicatod Bcwr own level of French or abs ality %o keasn the
language was very or extremely importast in their decision to coroll their child
llllll English program parents indicated s 10 be the case in deciding



across programs and grade levels with the exception of 6 [F1 where the ex-
tremely important percoatage drops 0 9%,

29% of Fl and English seachers folt this was very or extromely mflocnsal, as
did 3% &!!..Equ 55319&.0%5’

parents felt this was very or extremely impomant. An exception is soted in

2 “
very or extremely influential factor. 78% of administrooes also saw this 10 be
very or extremely influential

Summary of Support for Frenck in Community and Home

Having another child already enrolled in the program was the facior reported o

be the most important by the greatest percentage of F1 sad Englah program
parcats. This was more important in F than in Englud however The porents’
own level of French or perceived sbility %o leam was ranked the second most



o
imporant by both groups of parests. Teachers and administrmoes perceptons

of the imporsace of 8 cheld’s friend being enrolled in the program is st odds
with what parents & bodh programs sepoet — 78% of administrators foel this is
very or extremely umportant while caly | 9% and 24% of parents indicate this
10 be e case.

Having 3 sibling or fricad ia the same program as well as one’s ability o leam

Qur son's friemds went 1o French Immersion in Grade 4, which meant they
went 10 ... School in Grade 6. We comsidered having (owr som) ix F I ix Grode
6 when we found rhe English class was full of disraptive children bat it wowld
Aave meass eransferring do another school where he did noe Aave friemds.

The neat section isvolves Beee cultural factors: & devire 10 know moree sbout
cac’s own of a second language and cultere, 2 belief that schooling in & second
language is cither s casy or more difficult than s one's firwt language; and a
belief St we should lears cxther the majority langeage or contnbute 10 2 bi-



Table 8

Percentage Indicating Various Attitedes and
Cultaral Factors to be Important or Very lsspeortant

26% of Fl and 29% Exglish peogram teachers feel @us is & very or extremely

infucntial factor. 23% of administrators siao feed il o very or extremely infle-
catial

bellef thar sohoading (e Fremch is as easy and ar navwral @ Exglishior that
choaling I Enplish (s eavler and more natwal

36% of Fl parens indicated that a belief that schoolag in French is &5 casy
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and s nateral as English w0 Be 3 very or extremely important factor in their
decision 8o enroll their child in Fl, vgggglit&z

A higher percentage (64%) of grade 4 EF] parents and a lower percentage

A very Ngh % of I pareniz)  (42%) of English program parenss indicate this 10 be important than was the
PR Y OSAT "] case in the other grades. A coasiderably bower percentage of IF] grade 6 par-

s facto ..‘\. v love % of| 0% (31%6) indicane tis 10 be impontant 10 some Segree sad caly T% strongly

While very low percentages of IFI students attach smportaace to Froach oul-
seral factors, fairly high percentages of English program students indicate learn-
ing about Enghah culture and langeage was important in thewr decision.

A very low peroentage of [FI students indicate this 10 bo an smportant factoe.
:ocasl fora gg-ﬂg«gg%??cﬁ

15% of Fl teachers sad 25% Eaglish program teachers foel this & very or
extremely mflucotial, as do 9% of admissatratons.

A beligf that rince Canads i a Nlingual country we thowld learn French/A

belief that rince Englick is the majority language we should concenirale on it
in schoo!

A very Righ 65% of FI parcats indicased that a very or extremely important
facece in their decision was a belief that we shoeld contribute to Canada as a
dibegual saticn. A fairly bagh 19% of English program parcats also smdicaied
that a very or extremcly important factor in their decison was that Englab is
e majority language of Canads sad the one we should leam in school.

This percentage was higher in grade | EF1 (79%) and @ grade 4 EF1 (82%)
than in grade 6 [F] « (6T%). The percentage indicating this to be extremcely
important was considersbly higher @ EF1 grade | (49%) and grade 4 (30%)
than in grade 6 IF1 27%)

A low percentage of FI stadents indicase that bilingualiss was an important
factor i their decison.



Very low percentages « 17% of Fl weachors and 13% of English teachen - felt
E-gﬁisgsituriggéﬂ

gqi parents” decisions to encoll in FI. Oaly 13% of admin-
sstratons felt that ths was the case.

Summary of Asirades and Cultwral Factors

Very similar percentages of Fl and English program parcets indicale knowl-

o
igglgg The factor, which stands out, &

@ importance of contributing to Canada s a bilingual country. 68% of Fremh
mmencryion parents report this 80 be very or extremely imporaat. Whsle fairly
bigh percentages English peogram pesents and FI teachers also indicate this %o
be true, this is not the case for English program teacherns o school admisstra-
wes. Oaly 17% and 13% repectively pereei ingualoen %0 be & very or
extremcly important factor m parental cheice of program. Low percentages of
1F1 stadents also indicate $at contnbuting o bilingsalisem was 3 very of ex-
sremely important facior in thow decision

Comments by Parents on Atshewdes and Coltwral Factors

Crade | English Parcots

I believe a child should be able 1o speak and write in his own language before
Aerhe duoes another

[ can’t imagine puiming the stress of a second lasguage on @ child (n grade / -
Getting se (0 school iy hard encuph.

Grade | F1 Parcats

I éo mot speak Frenck, ber [ am an Acadian and the childven should keow
their heriage amd laaguage.

Cirade 6 F1 Program Pances

?.?Qillw!:&toetivgiaia%‘&{
math and sciemce cowrres v Grades 11 and |0 in the bigh school. Therefore,

Jelt better abowt putting thiy sow in Englich



as
Crade & Engloh Program Parcats

Belief that child ix (memersion o not have strong baric rkilly v Exglick (or o
Teart not a1 good @t they cosldshould be) - feedbock from sniversity educators!

Bq\onglxokiuittg?igi!z
advanced level matk & science courses in Grades 11 in the High School
thergfore feft better abost patting this son in M.G_:r;!l French
gg.i&%k%%i‘it&
preferred 1o have our son in French Immersion because there are fewer
behavicurally disrupstve children in Erench. (Grade 6 English program parent)

e
or thind lang. The province en N.B. [t trying 10 please everyone af the risk of
the whole education systom and evonomic sysfem.

Category 6; Economic Factors
In s subsection there are four factors related 10 opportunities for work using
French: opportenitics in the immediate community; opportunitics in New
Brunswick; opportunities in Canada or clsewhers in the world; opportunitics
10 get a degh paying, prestigioes job anywhere
Table 9
Percentage Indicating FEconomic Factors to be
lmportant er Very Importamt
T?n.: Fl Erglioh |F1 Erglish | Sodoxd
Pacet | Paoerm | Toacher | Program| Adeeis.
Toache(
GpporTRRiTy 15 et work
Froach i your Commanity. T¢% s TI% 9%
SPPTERATy 15 Ot work
Fresch in New Brassanh 0% 1% !Q»‘ el s
OppCITAaLy 10 GOt work
Freach amywhere n Canada
the workd, 5% 14% ALY ale 5%
COPOTRTY B % &
Freach 14% 64% “i% on
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Opportanivies for employment

Berween 74% and 82% of F1 perents inficated that opportusssses for work

the communily, i the provisce of in the country were very of extremely impoe-
Lank factor in thear docisicn 10 carcll their child in Fl. These percoatages wore
similar acruss peograms and grade levels.

(The issue of employment in French was difficult to measure for Eaglish pro-
gram parents. When promgted 1o indicate o what extem difficely in fading

cmployment using French in thelr community or proviace might have influ-
caced their decowon, 45-48% indicated this was 10wally unisgortast)

These perceptaons were abo held by Fl aad English program Seachersand o | ° °

some degree by school adminitratorns. A lower percestage of adminstsrators | Ted

felt work in the commumity or outside the province 10 be very or extremety

importast. Work within Now Brenswick was reported 1o be very ore xtremely

mpoetaat by 79-82% of all groups.

z-t!..rc.!}zakaa?o!%.
‘3&%35*%!&&#12%

33333 extremely impoctant,



Grade | Fl Paccots

Children graduste with a working and competens knowledge of 2 languages
in the same amount of time as the English only program.

Very very impornant. | wans the best our systese has to offer and | feel | am
giving them that with FI.

Grade 6 English Program Passots

Unfornumarely [ believe 1o ger a Job in Govermment ov alwost anywhere in NB
« One Must have Fremch, Bar Professional Jobs be) Doctors, Lawyers. Some
Teachers. University Professors erc will get work in English bar easier | they
have French. Oxly N8 really meeds French. Quebec hire Quebeckers st &
Rarely outride workers.

French is not ax issue elsewhere in the world. People learm many langs. De-

peading on what thelr needs are. ! find N.B. Very closed in their percepoion of
whar (s reaily going on is the rest of the world.

When you connider the world as a porsible job market the French langwage
wonld not be as arret If any second language would be helpful & would be
Spanisk. Therefore it is move imporiast 10 Aowe a good strong educational
backgrownd in English. ( Grade 6 Englisk program parent)

I'he opportanitics are there bat we don Y believe French will be needed for the
Dpe of work our som will do-as an engineer ov with computers alio, with Core
French backgrowsd. French can be leamed gfter high schoo! (f needed

We beliere the pood jobs which require Freack go %o French language saw.
dents (le. Ecole St Anne) mot to Freach lmmmersion sawdents.”™

Ceade 6 F1 Pacsons

1"ve read thar children ar an early age Aave greater case of learning @
secomd longuage than later on Also, adding addinional languagpes is deemed
o be ensier.

1 seromgly believed a1 the time (1997) that in the future 2 lasguages would
get you @ bevver Job. and French language would be a mecessicy so survive in
the work plece.



or the French Immenson program, The

S Chudd's previoes secoes i school

10 A bebef dat wchooling ia Eaglad »

1. Indfoomucion from fiemds, relatives and :

3. Oversll seputation of B¢ program inthe |

1 Indormation from school darice, school




1 1aforreasce froc fncoda. solatives

S OnM's previoes saccess in schood.

we Sould coacentrate oo it

6. ONM s previoes mcces ie school

10 Bebief Do schooting i Feenh is just
mooe satural thas Fresch, & cavy oo is Englivh
Factors Considered Most Important by
Students and Adminitrators
Stwdents _>..ll.5.3
1. [eformaton from vanous sesrces 1. Informanion from fsends, relsives, o
2. leformation (roe professiont] ssotistions | 2 laformation foom the school Gatrict or
whool
1. Opporusiies Sor entrnoumouiar sctivithes |3 Stedent bebavionr in e program o
Question.
4. Overall repetasion of program 4. Overad scpumation of the program.
£ Classeoom bebavionr (F1 ssadests only) 5. ONMs previons sconss, sress n
whood
6. Advice of people 3 wchool or school duerict | 4. Advice of & wacher
(P wadeats oaly)
T. Previous seocess o schood 7. ONiMIs riend in the progesm
K Own level of Foench or absliny 4o spesk it £, Ancther chiM i the program.
9. Friench in e progran. (Eaglnd program ¥. A dowre 0 koow more about the las
stadones only) puagradiae
10 A Defiel we showld contridets 1o
Canads 46 » ingeal country

closely reflect parents’ responses. In other cases they do ot

In the Soarces of Mformation category, for example, a faely high percentage
of Fl seachers felt that information from peofessional sssociaticas such as CPF



press (49%) would be very or extromely impeortant for pareats choosiag F1
Only 13% and 15% of parests indicated this o be the case,

Very hugh percentages of both Fl and English teachors (30% and 74%), and o
a lesser exient Adssinistranoes (63%) feit the overall reputation of the program
would be very or extremely importast. Oaly 33% of FI pareats sad 39% of
Esgliah peogram parents felt that way.

A similar pastern is poticed with regard %0 classroom behavioss.

The perceived lack of a resousce teacher i Fl was & concern for J0% of Eng-
lod prograss parcets. A sissilar perceatage of Englod program teachers and 3
Righer perceatage of F1 teacherns (48%) felr this way. Adminisraton did sot
Bowever with oaly 13% indicating they felt this 10 be & very or catremely

imspontast factor

The wewse of family backgrounds was aot reponad 10 Be very or extremely

importast by cither Fl or Eaglish program pareats. gr&.gﬁ
teachers in Both programs s well as admassitraton perceive this o be an im-

While advice of a former seacher was indicsted 10 be very smsportant by a faily

high percentage of parents in doth programs, considerably Mgher percentages
of Eaglish prograss teachers (76% ) and Adssinistraions (69%) perceived this to
be very or extremely important. This was also true for the advice of the core
Freach teacher,

Having another child in ®e program was reponied o be very imponam by
pacents @ both programs. However. teachers and admenistrators pescerve this
o b much more important than parenes repoct it to be. Haviag a child’s friead
n the same program was not doemed very impoctant by many parents in either
program. Teacher and expecially admasistrators (78% ) perceive this to be very
important however.

While 65% of FI parents indicate a beldicl in Slimgualism % be 3 very or ox-
tremely important factor, Eaglish program teachers and administrators do not
perecive this %o be so. Only 1 7% and 1 1% perceive it to be very or ex tremely
impoetant.
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Comments by Teachers/Administoators Begarding Advice te Students

The teacher-adminivrator survey coatsncd a specific question asking whether
or pot ey had provided advice W parents coaceming their decraon 10 choose
French immersion of the Engluh program. The followiag are the responses
received to the following question: “Mave you ever advised a parent 10 opt for
Freach immersion or not based on whar you keew abowt the child's develop.
mend, personaliry, or previous schood suecess?™

Yes (! have advised parents 4o enrol in FI) becaure the child was very pood in
rench-wanting fo read books, wrile ttories in the language-advice gives fo
place child in French @t the mext eniry peoint.

e f people want i It showldn t be pushed on them.

English Progam Teachers

Yes. If a child Aas a Migh apiinude and interest in leaming - offfering @ more
challenging program for the child would be benefickal. This includes children

Fes. Developing children academically some need to be challenged move than
others-immersion provides this. The abiliry children show in picking ap lan.
guage shills verbal/ wrirtencomprebension are also bmportant, The ablity of
pareats fo assist students with Aomework may affect the paress decision

I am arked Quite frequently om what is best for their child My response is
acrually middle of the moad. Look ar pros & cons.. Decide.

No, but | do feel that students showld be screened 1o prevent the harmyful effeces
of children having & 3&@?%&3 a grade It is an
emonioma! scar Seey have 10 live with,

YES - ench child must be considered individiaally dased on Aisher abiliry. Not
all children have the ourgoing persomalivy mecessary for an oral programme.

Yex, parents often aak Rinderparten teachers if their child would do well in FI
- (prade one ).

i a child is mor working acoademically (n English I do nor recommend they iry
Fremch tmmersion. This is only f | am asked which is very rure since the



sS
opinion of the Exglish teachers seem 10 be lexs mpoviant in the parents” deci-
show

specific swcceds in Language Arts « strong sowdent.
V& child exhiblied high-avg. abilitier in Longusge Arts | would encourage FI

I think paremis need 10 know thay there ix no rervices provided if there child is
having difficadties.

Erench Immersen and Core French Teachers

I aften encourage parenty ov friemds, whe aik for mey apinion, o comsider the
program. We live in a Silingsal province, thereforve, [ feel it iy important to
open these doors for our children.

Some srudents judyped leaat hkely o succeed in English or French programs
did do fairly well in the Fremch e rsion.

How well disciplined is the child in Being able to be amentive and so Nsten in
chass o French?™

F1 i3 challenging and involves move homework than the core program. Noy olf
children are ready for that.

A child with learning difficulties or low pre kindergarden skills (afeer
binderparden) should be advised againg the program

As a cove French seacher there were children in Gr. 3 who speat the entire yoar

barely inderssanding anyrhing. How could they be expected 1o cope Aaving all
subjecty in French?

The child showld be interested and motivated 0 Defor want 5o be in such o
progrem. [f the snadent really does not want (0 be in an immersion program. in
ry apinion other aptions may be looked &t

Every yeor, when we had middle mmersion. | had guire @ few moudents who had
ressediation &s Englisk in grodes 1, 2 & 3 & stll cosld barefy read (in English.
They sl entered them in grode 4 immersion & with very few cxceptions, stayed
& leamed 10 read in Fresch before the end of the year Also , for many years in
@ row, (as a mater of fact, only ie the lase 2 years ! dide Y have suck children) |
had dn sy chass of 32 kids, @ child with severe emovionad prollems conduct
dirowder and yeverad ADHD, Last year | had a child who tested below “slow
learmer ™. [f we Aave the cream as the myth says, ir s sof shick!

1 never discouraged asyone 10 come in mmersion whether they Aad learning
dirabilivies ov personality disovder or nov. | abwiays deall with them & mever

encourgge them to change in English once they were in my class’
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~g§§==§8§€§§g
developmens, personaliry, and previows schools swccess, with proper guid-
ance, an anmotivated pupd in the Core Freach P Buialhighﬂsur
within an tsmerriow prograw,

Section Thees: Attitede Sarvey

Secrion 3 of the questicanaico is an attitude survey coatainiag 20 ssatemonts %0
which pareats were askod 10 indicane their level of agreoment or dsagreement.
Using the same 7-point scale as in Section 2, 1 indcated total disagreesnent
and 7, total agreement. The tables proscated in this section indicate the per-
centage of respoodents in vanous catogornios (pareats, teachers, and adminis-
trators) who evther strongly agreed (6) or totally agreed (7) with cach state-
moet. Those 20 stasements fall imto five casegonies: Percelved Snudeny Abiliry

Sereaming. Aminades related ro efiviom and bilingwalism, Program charecter-
istics, Effects of Fremch immersion on English, snd Econoesic factors.

3’3 A child must be of above average abllity 1 succeed in EFT
oll.ll.l!!s“.l 13% of -laa:%i.l-ﬁxlmzﬂilig

Egiaz.r;lguo.*ig%

teachers and 25% of administratons, Oaly 105 of [F] stodents stroagly agreod
compared to 26% of English program students.

A child muait be of above average adiliry fo sacceed in IFT

18% of Fl parents stroaglyhomlly agreed that a chald must be of above aver-
age abulity 1o vacoced in the [FT program compared 10 311% of parcats in the



English program. Identical percentages (36%) of Fl aad Eaglish peogram seach-
ers srongly o locally agread. gilﬂé%ﬁ%g

statement. 1% of Fl seachers stroagly or totally agree compared 1o 55% of v
Eaglish program teachers and 75% of administrasors. .

Soudencs who have dificulry in FI should transfer 1o the English program as
soon as possible

16% of Fl1 parents strengly or sotally agree with this stastement compared %o
26% of Eeglish program parests. | 2% of Fl icachens sroagly agree compared
10 27% of Eaglish program tcachers and 27% of administrators.



Statements Related to Streaming and Porcentage of Participasts
Indicating Streag or Tetal Agreoement

T
M Eagh |11 _Elr Schoot |Gets B
grq Peogram | Admia | TFY W
Teachers Stodent
w

ws ligs l1es jes  los |e lus

4% (W% I 19S D% %

/  considenbly larger percentage (64%) of English program teachers., A simi-
Rarly bigh 63% of admunistrators also strongly o totally agree.

The Englizh program is made ap of childrex from a wider range of bact.
grownds thex the Fil program,

14% of FI pareots strongly or totally agroe with thes and compared %o 3% of
English program parents.



%

1 5% of Fl teachens stroagly agree and 59% of Englnh progras teachers stroegly
or totally agree. A majority of school admasiatraton (S3%) abo strongly oc
totally agroe.

FParents’ Comments on Streaming

French Iwmerison programs should be designed to acoept & cope with all stx-
dents - English prograws certainly do mot kave the option 1o ssuggest tranifer

This survey seems guite negative do me. It géves me the imprextion someone i5
looking for megative factors in the immersion program. The immmersion pero-
grame has childeen from all backgrouads and is nor an "elite ™ prog ram parents
Ahave chosen (mmersion for thel 3&?3%2%«9;!
chosen) if the vocial chasy differs. it is not becanse the others are belng “semt 10
g‘-?ggicgu%u?’qll@i\ag
the parest may choose Enplish-bat these cases are rare.




— = FT creates an elive resulning is negative autlivdes toward smadents in the Eng.

B Dy o | lish program
seachers stongly u. t F1| 1% of FI parems streagly or totally agree with s compared 1o 27% of Eng:
rondelie. ] gub program parcots. Osly 6% of Fl teachers stroagly e totally agree, com-

pared 10 55% of Eaglish program scachery and S6% of adminaviratoes.

Quine low percentages of students in Fl and m the Englinh program indicate
swroeg of total agreemont with this stalement.

Thase not in Fl percelve the program as being elinist and this reswits in mego-
five amitudes sowands stwdents in the FI program.

English program teachers, and 28% of adminissrasors. Once again, low per-
cermages of stadeats stroagly or totally agroe,

Fl creares a greaver sderance towand the French language and culture,

= o ) 7% of Fl parcats and 12% of Exglish program parents strosgly o totally
Nearly IZ of FLparests &1 . oiih this stasement. 36% of Fl icachers and 27% of Eaglish program
Salingeatisn o be om impornant | seachers strongly or otally agree, 21 do 19% of admisistratoes. A low percent-
u VT hochiont NORIN Y o0 of both Eaglish and IFT studesss strongly agree with this stmement.
4 RN e o o N 7y 3

e - Being bilingwal (s an imporiast part of being Cancdian

45% of Fl pasents stroagly or ttally agree with this stasement compared 1o

just 19% of Englod paresss. 71% of Fl scachers and 45% of English peogram
stronghy or totally agree . However, only 23% of school administrances stroaghy
or totallly agree with this statcacat. One in theee Fl stadents sad one i four

English program students stroagly agree.
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of Exglizk program p §% of F1 parents stronglyfetally agree wigh this stalcesest comrgared 10 14%
i) M pogras SS)  of English program parcots. 6% of FT ieachen strongly or totally agree, com-
_ : — pared 10 17% of English program teachers and 25% of administratoes,

FT and English program teachers are extremely well prepared

$5% of Fl parents and 68% of F1 seachers stroaglyhotally agree that Fl veach-
ors are well prepared. 37% of English progeam parents and 65% of Eaglish
program teachen atroaghytotally agree that Eaglish prograes seachers are well
prepared.  S9% of school adminsaraons strosglyotally sgeee that FI seachers
are well prepared and 66% wronglyfceally agree that Esglish peogram teach-
ors are woll peepared.  The majority of FI studests strongly o otally agree
that their tcachers are well-peepared. 27% of English program students
indicatale strong or 10tal agreement ca s question.

19%) sroaglytotally agree tha parestal isvolvemest is very high in that pro-
gram.

et v o br enes ) While 37% of Fl eachers stroagly or ttally ageee that pacental invelvemest is
. p, \g ensal in- very high in FI, oaly 10% of English peogram seachers stronglyMosally agroe
olrement ér very high, oaly | that pareesal involvemest is very high in the English peogram.

_— e J 42% of admamistrators strongly or totally agroe that parcetal involvement is
wery high in FI but only 16% foel $at way about the Eaglish peogram.

Perents” Comments on Program Characteristics

French omersion teachers temd o be more rigid in their teaching- concen-
traving on the language first'Children are weable to express creatively

English seachers have the oppornanity w0 be morr creative becaure they are
wing @ langwage wederstood
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Effect of Fressch Ionersion on English and other Sebjects

Theee ststements relate the potential effect of kearning in French ca compe-
tence in Englud langeage and Math and Scence.

Fi pats too much emphasis on Loagusge and sakes 100 much nime away from
Math and science.

% of FI parents stronglyfotally agree with this compared to 28% of Eaglish
parents, 6% of Fl scachers stromglyNotally agree, compared 10 29% of Eaglish
program teachers. 26'% of administrators stronglyNotally agree,

Table 14
Effect of Freonch Imencesion on English and other Subjects

Studybng in French wil Ainder srudents’ abiliey 10 smady subjects like wath and | 208

sclence in English laser

1 2% of FI pasents and 17% of English program parcats stronglytotally agree | .

with this statoment. A large percentage of parests i both programs - 46% in F1
and 52% in English ~ are ensure.

145 of Fl eachery, 19% of Englioh program teachers, and | 3% of admimistra-
tors stronghyotally agree. However, as was the case with parents, a lagge per-
centage of professionals (43% of Fl teachers, 36% of English prograss teach-
ers, and 3% of administranoes) are unsure.
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High pescestapes (nearly Balf) of TF1 and English studeats were sosure sbout
the effect of FI on Math sad Scionce

FTwill have @ negative impact on stadents’ leaming of English in the long ran
7% of F1 parents and 23% of Eaglish program parents stronglyitotally agree.
iiiiii Eaglish teachers stroaglytotally sgree.  22% of admin-
istraton stroaglyfotally ageee.

A high percentage of Eaglish students (45%) were unsure about the effect of
F1 on English language in the long run. This was not the case for [F] stadents

Englizk to pet @ good basic Englisk spelling and reading, We are an Enplisk
family and she has trouble with grade 2 level books. Late French iremersion
would have been the choice. (Grade 4 Fil parent)

Economic Issucs

Table 15
Ecsaomic Isues

Bolingual students will have @ greater opportwaty for employament

Vory high percentages of both Eaglish program and Fl pareots and icachers
stronghy/totally agree with this stasement. A very high perceatage of IFT stu-
dems, ke their pareats, stroagly or totally agree. Admunsstrators however
are meech less likely 10 swrongly or socally agree.



Bilingual students will get better Ripher paying jobds.

Parents” Comments on Economic Iriner

I believe f my child decides 10 wovk in NB. And sees the need 1o r_.gi?.

Qitﬁgggﬁtg:&g!'ég

The ldea that we as paresss are raking away from ost children s famure 3!8
%S?ﬁi%:g§~§&8§
profession. If # (s @ necessary sood or part of that job it will br lrarned (Grade
U‘E}i‘i

Alrhowgh ir s becoming essential o be bllingual (n N.B. [ was Aot o ided
French (mmersion bn school and am now belng twned down for jobs becouse |

am not French, [ would like them 1o be belinguad but becanse I was not provided

the oppoviunity, | camot offer assistance in French kossework. ™ (Grade One
English program pavenr)

Conclusion - Attitude Suryey

A Nigh pescestage of English program parents, English teachers and adminis-
trators strongly or totally agree that Fl creates a negatrve mtitode soward Eag.
Bsh program students.

negative offect oo Englich in the loag run, Another 10-40% are ussure,

Parcatal mvolvement in FI programs & viewed 10 be very high by a high pee
centage of Fl teachers (37%) sad admasistratons (42%). Oaly 10% of 1cachens

sad caly 16% of admésistraton. view parestal invelvement in English pro-
grama 10 be very high



&6

DISCUSSION, CONCLUSIONS AND IMPLICATIONS

This research set out 1o explore the issue of similarives and differcace be-
tween various stakebolder i French lmesersion sad English programs. s an
amemnpe 00 synthesize tis complex issse, 1 will addeess the 5 reseasch qoes-
tions put af the outset:

Question I: Are there differences in the socioeconomic backgrounds of he
popwiarions of 1 and Exglish programs ?

The data show that more than 1 in 3 Eaglish program families and ncarly half
FI famsilies have at Jeast one parent with a2 uslversity degree. A somewhat
Righer percemage of mothers have university degrees i Fl than i English:
and lower percentage of Fl mothers indicate high school to be highest degree.
Professional and semi-professional occupations constitate the mapority in both
peograms and pareats s both programs occupy a wide raege of occupations
froes peofessionals to waskilled labourers. In short, there ace ddferences in the
SES backgrounds between $e two programs, but these ddferences are not

great. Indeed. the data reveal many moee similanties than &ffcrences.

Question 2. What factors influence parents and pupils 1o enroll ie FT or in the
English program when boek options are available ”

Parcats aad pupils in both $e Englidh and French Immeryion share many of
same wrong mflscaces with regand o their respective chonoe of program. How.
ever, some important differences do emerge. mﬁlrirnigs!.

learning in Eaglish as casier and more nateral. A much higher percentage of
Freach Immersion pareats, on the other haad, view stadent behaviour in the
peogram o be a very or exwremely imporant factor. They also see leaning
Froach s being casy and aatural,



Questions 3. & 4 What are the percepiions and aminmdes of parents reachers,
and adwinistrasors repanding variows cheracterisics of boek programs !

school admusestrators stroagly or totally agree that in order 10 do well in Early
Freach Esencesion, 3 child must be of above-average abelsty.

Whal a low percentage of Fl teachers foel that FT classes are made up of above
average pupils, a very high perceatage of Engliah peogram teachers and sehool
admisistratons feel strongly that this is the cae.

Two out of eee English teachers snd administrators strosgly or totally agree
that FI has bettor behaved pupils ham the English program. Very low percent-

wutudent ability

* mmereon crealing an clite

scllect on Englah in he long rus

A high percensage of Fl teachers and school administrmors view parcosal in-
volvement in F1 %0 be very high. By way of cootrast, a very low percentage of
Eaglish teachers and school admimsstrators view parental involvement in Eng
lish 8 be very high.

Question 5: Caxn differences in ackievernent on provincial sexting be explained
by any of these findings?

The most recent provincial testing results show a2 25% advantage for FI peo-

prun stadents over Englah program stedents in the areas of Math and Englah
Lasguage Arts. The sociocconomse peofiles of stodeats in the Esglish and Fl

claaes do not appeas 1o be able 10 account for es wide discrepancy. Only
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12% more FI familics bold snivenity degroes or are employed in professiosal

occupations than are Englivh progam families. However, the resalts do offer
some insighes and suggest that ceruain varisbles nced 1o be examined more
closely.
First, regarding the socicconomec data, it was found that the gap between the
leved of edecation of mothers in Fl and English programs is greater than that
fathers. While this discrepancy Is not exmemely karpe, this is ooe differ-
eace that may benefit from futher investigation. The critecal role of the mother
in the child's education has been documenied in B rescarch litceature, In this
particular cxercive, mothers were much more heavily imvolved thaa fathery
(55% of mothers compared 10 23% of fathers in the English progam and 7%
of mothers compared 10 26% of fathery i the Fl program).
Second, e perceptions of teachers sad school administrators reganding class-

ally do not stroagly agree that Fl classes are made up of above-average pepils,
a moderate o¢ high percentage of Eaglish teachen and admisstrators do. This
also applics 10 _I..gon-l.!.u gl l..-kagla.ru

the school and distract level. Incressed opportunitics for inleractson among Fl

Third, the perceptions of FI and Enghah seachers and administrators coscem-
ing parental involvement vary considerably. FI teachers and school adminis-
tratory indicate that parental involvement in this program is pesceived 1o be
very high . Eaglish teachen” aad school adminitrators pesceive parental in-
volvemest in the English program, however, 10 be considerably lower Given
the importance of attribetod 1o school climate in students seccess by Goodiad
1984), Willms (in press) and others, it would seem vitally importast 10 parsee

this tseee. We know that the moee pareats are svolved ia their chuld’s educa

ents? Do parents who sead their child 8o schood in FI woery more about their

llln?rg?qg!.l involvemest ia the Eaglish program.
Schools, school districts aad Deparmest officials say wish 10 explore ways



A final insight imavolves the sources of information whach were deemod o be
cﬂwﬂi,g giggr&a&tﬁni

feel that information from the School District or the Department of Edecation
was a very imporant factor in the decision than o English program pareats
mad teachers.  The resalts indcate that a substantial percentage of Eaglah
prograss seachers aad school administratons, and 10 some extent Freach immser-
shom seachers, are uaaware of the considenble French immersion rescanch which
shows that this program is suitable foe a wide range of childres of vaned back-
grounds and abslitics. Amosg e MICOBCEHEONS OF encertaaties on the part of
teachers aad admeastrators are the following:
¢ In coder o succeed in Early Freach Immersion a child muest be of adove-
avensge ability
If & child encousters &flicaky in Freoch immernsion he or she should trans-
fer w English.
French Imesersion will have a segative effect on students’ leaming of Eng-
Esh in the long rea.
These beliefs are unfounded and have boen addressed in numerous research
studies. (The work of Genesee (1987, 1991) is particularly relevant in this re.
gard), M wonld appear vitally important to follow up oo this. One would alio

want to ensure that those who advise parents and stedeats are themselves fally
informod. A fint step, therefore. would be 10 casure that all seachers aad
adminissrators, especially those who may be in a roke of informing or advisieg

‘!Rilngcgl}ggaiii
imunersion oa these fendamental questicns. Tt is cracial that | ultimatcly, par-

cats and studests receive accurste and timely information in ceder 10 make the



Conclamion, Limitations of Research and Fatare Direction

In conclesion, thore are importaat similarties and differeaces betwoen ste-

ruses other issucs and questions o be examincd further. In that regaed, i is
important 10 recognize that this study is limited 10 two school districts, i and
the resels and conclusions cannot be peneralized to the proviace as a whole
mxggzgugilgso&-;%i'g
in e New Brenswick conext. Also, survey research provides a comext for

séi}.gsgséoﬁwlﬂss.?%
of analysis tha is possidle.  Follow.up interviews and focus group sessions
with representatives of the vanous participant groeps would allow for 2 moee

in depth peoding of key questions.
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List of Pasticipating Schools

School District 17

Assinboine Avense Elemeatary

” Ceaner Sweet Elementary
k)
4, Miato Elcmcatary/Muddle
S

gg!&.’

Summerhill Street Elementary

School District 18

Alvernt Stroet Middle

£ Alexandor Gibsoa Memoreial (Marysville)
s 's Pes

9. Coanaught Street Elementary

|

Barker's Point Elctncatary

Devoa Maddle
Forest Hill Elernentary

11
12 Garden Crock Elemcatary
3

1\ Ocorge Street Elementary

Hazvey Elemeotary

14,

IS. Liverpool Stroet Elemestary
6. )

7. Nadwasksis Middle

New Maryland Elementary

I8,
19, Park Sweet Llementary
ril Royal Road Elcmentary

Priestman Street Elemcntary




ALFENDIXE ——
Partial List of Recent Articles Pertaining to French Immersion

1. Iwamersion amownts ro segreganion. rests confine, Telegraph Joumal, Decomber 17, 1999,
2. Edwcation experts have raised leginmate concern, The Dasly Gleaser, February $, 2000,
. Fremch immeryion at the crossroads, The Montreal Gazeme, March 20, 1999,

4. Professor debanks myth of French immersion advansage, The Tekegraph-Joumal. No-
vember 25, 2000,

5. Balance maxt be rextored o Fremch immervion debase, The Daily Gleaser, May 26,
2000,

6. Don ) dilare Freack immersion program, The Dasly Gleaner, December 26, 1999,

7. Fresck immersion goes mainstreaw, The Gazetto, Montreal, March 20, 1999,






