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Message from the  

Director of Experiential 

Education 

Dear Readers –  
 
I am thrilled to share with you the first Community Impact Assessment of experiential learning conducted at 
UNB. Community-engaged learning is a form of experiential learning that engages students in addressing 
the needs in our community. As you’ll see from this report, UNB is engaged in tackling the pressing chal-
lenges facing our communities through a variety of experiential learning activities. As part of our new stra-
tegic vision, Towards 2030, UNB is committed to providing experiential learning to all students, to being a 
university that is deeply engaged in our community, and to being a leader in our region. 
 
This Community Impact Assessment is the first of its kind in Canada, measuring the impact of experiential 
learning on our students and communities. Our team has adapted a framework developed by TEFCE (To-
wards a European Framework for Community Engagement in Higher Education) to articulate UNB’s impact 
on our community through our community-engaged learning activities, in partnership with the New Bruns-
wick Institute for Research, Data, and Training (NB-IRDT) and especially the Pathways to Professions (P2P) 
program.  
 
Thank you to the UNB educators and students who shared course information and their experiences with us 
in the development of this report. Your time is invaluable, and your experiences are central to our success. 
Thank you especially to our dedicated student research team – Fernando Aguilar, Eilish Keaveney, Hala Nasir, 
Kyla Scott-Macbeth, and Kelsey Shaw. Each of these students engaged in the Pathways to Professions (P2P) 
program, an applied research experiential learning summer program, and dove into a challenging and com-
plex project. The results speak for themselves, but I want to thank you personally for your dedication, en-
ergy, and enthusiasm.  
 
The data and recommendations included in this report will be used as a benchmark to help inform UNB’s 
progress towards our strategic goals, including increasing experiential learning opportunities for all students 
and being a university of impact in our communities. The data will also be used to help us share the success 
of our programs, to recruit new partners, and to address pressing needs in our communities.  
 
I hope that you find this report inspiring and motivating. In particular, I hope the success stories from our 
students and partners help to illustrate the impact and power of community-engaged learning. Please feel 
free to contact us at experiential@unb.ca with any questions or comments about this report. 
 
Sincerely, 
 

 
Sarah King, Ph.D. Director, Office of Experiential Education, UNB. 
 

 

 

mailto:experiential@unb.ca
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Executive Summary 

How Did We Do It? 

 
• This report assesses the impact of experiential education opportunities on students and the com-

munity. 

• Demonstrating UNB’s innovation, this community impact assessment is the first of its kind in Can-

ada. 

• The analysis was developed based on a modified version of the Towards a European Framework 

for Higher Education Community Engagement (TEFCE) Toolbox a guideline for institutional self-

assessment used in multiple European universities6. 

• To gather the necessary data, the team distributed a survey to the faculty at UNB who instruct 

courses with an experiential education component.  

• Based on a modified version of the TEFCE Toolbox, faculty members were surveyed to rate their 

community engagement based on four dimensions of engagement with 5 levels each:  

o Authenticity of Engagement: measures mutual benefits for both the student and the com-

munity partner 

o Social Needs Addressed: measures the extent to which courses address pressing local and 

global issues 

o Institutional Sustainability: measures the length of partnerships 

o Communities Engaged with: measures the type of partnerships involved in programing at 

an institution 

• From the 360 courses identified as experiential learning, the team received 234 responses that 

were used for the analysis. 

• The team conducted in-depth interviews with 12 students and 2 employers involved in experien-

tial learning opportunities that were high in community engagement. 

• These interviews were translated into intriguing success stories, these stories demonstrate the 

impact that experiential learning opportunities have in the community engagement of students 

and the benefits it produces to employers. 
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What We Found:

 
▪ Institutionally, UNB as a whole ranked at an average level of 2.62 out of 5 for community 

engagement, which is an average of the four dimensions of engagement (Table A). This 

implies that UNB has a moderate level of community engagement in all dimensions that 

were measured. 

▪ Scores for dimensions of engagement: 

o Authenticity of Engagement: 2.74 

o Social Needs Addressed: 2.59 

o Institutional Sustainability: 2.64 

o Communities Engaged With: 2.49 

▪ Through experiential education, students gained valuable skills that can be transferred to 

their careers and their communities. 

▪ Employers recognize the importance and value of the experiential learning opportunities 

that they have on the community. 

UNB should…
 

▪ Have more collaboration with community partners, especially lower capacity institutions; 

UNB should identify courses lacking external partners and work toward increasing partner-

ships with low to moderate capacity institutions (i.e. schools, NGO’s, social enterprises and 

citizens) to expand its community impact.    

▪ Encourage community partners to have a larger role in course development and delivery. 

▪ Invest in long-term partnerships to create sustainable impact. 

▪ Encourage innovation in experiential learning programs; students should be encouraged 

to apply the knowledge they gained in the classroom to address the needs of the commu-

nity partner.    

▪ Develop a formal inventory of experiential learning courses and programs. 

▪ Increase awareness of experiential education; UNB should create educational materials 

about experiential education and a guide to professors on how to improve experiential ed-

ucation and community impact support the creation of experiential learning opportunities 

in all faculties/programs.   

 

 

 



6 
 

 

 

 

 

 
 
 
 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

UNB’s Commitment 

 The ExperienceNB project is a col-
laboration between the UNB Office of Ex-
periential Education and the New Bruns-
wick Institute of Research Data and Train-
ing (NB-IRDT).  

 The University of New Brunswick 
(UNB) has a rich history of providing qual-
ity education and contributing greatly to 
the community. It is the oldest English lan-
guage university in Canada, with its Freder-
icton campus established in 1785 and Saint 
John campus in 1964. Today, UNB is proud 
to have more than 75 undergraduate and 
graduate programs housed across its 14 
faculties, each having its own experiential 
learning opportunities. UNB has close to 
10,000 students currently enrolled. Em-
powering those students to address local 
and global issues through hands-on educa-
tion is essential to growing the potential of 
students and the community.   

 Currently, UNB is a key institution in 
the growth of the New Brunswick econ-
omy as it is influential in addressing popu-
lation and labour decline. According to 
the UNB Economic Impact Assessment, as 
of 2020, UNB alumni consist of 39,000 
New Brunswickers. Today, thousands of 
these former students are employed in 
New Brunswick. The net impact of UNB's 
former students currently employed in the 

 

 

provincial workforce amounted to $1.4 
billion in added income in FY 2018-191. Of 
this impact, $34.9 million is attributable 
to former international students working 
in New Brunswick.   

 In February of 2020, UNB 
launched its strategic vision, UNB To-
wards 2030, outlining specific objectives 
to expand upon its strengths as a univer-
sity of excellence. Recognizing that stu-
dents have untapped skills and 
knowledge, UNB seeks to reinvigorate 
the university’s structures to increase 
community engagement. One of the ways 
in which UNB is achieving this objective is 
by expanding and increasing the quality 
of its community-engaged learning op-
portunities. As an institution that prides 
itself in offering transformative learning 
experiences, UNB is committed to provid-
ing experiential education to all stu-
dents. As experiential education becomes 
a buzzword and an increasingly attractive 
feature to students, stakeholders, and 
community partners, investing in experi-
ential learning is a key strategy for in-
creasing the university’s impact.  
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 The Office of Experiential Educa-
tion (OEE) plays an enormous role in the 
attainment of UNB’s experiential learning 
goals. To work towards the university’s 
objectives, the OEE has created En-
gagedUNB with the mission to “provide 
opportunities for students to become 
more effective citizens through engaging 
in meaningful work within their commu-
nities while addressing local, national and 
global issues, and to facilitate community 
organizations reaching their greater 
goals”2.  

The experiential education oppor-
tunities supported by the OEE directly 
work towards achieving the UN Sustaina-
ble Development Goal (SDG) Num-
ber 4: "Ensure inclusive and equitable 
quality education and promote lifelong 
learning opportunities for all”3. Given the 
community impact of the experiential 
learning opportunities at UNB, the Office 
of Experiential Education further sup-
ports the development of various other 

Partnership with The Office of Experiential Education and NB-IRDT 

The most obvious benefit of [my experiential learning experience] was ex-

posing the disconnect between academia and the real world. This was an 

extremely valuable lesson for me because I plan on pursuing clinical psy-

chology and I think that often a lot of university courses will emphasize 

academia but don’t give us enough information on how this could be 

applied in the real world.  
 

- Natasha Taylor, BSc, Class of 2022 
 

 

 

‘ 

SDGs through its community partner-
ships. 
 

To support EngagedUNB, the Of-
fice of Experiential Education partnered 
with The New Brunswick Institute of Re-
search, Data and Training (NB-IRDT) 
through their Pathways to Profes-
sions (P2P) program to launch the Experi-
enceNB project. The NB-IRDT is a re-
search data centre at UNB and the sole 
administrative data repository in 
New Brunswick.  
 
 The P2P program provides post-
secondary students with meaningful 
work experience, labour market training, 
and skill development opportunities, 
while simultaneously conducting re-
search that is of key interest to New 
Brunswickers. The program evaluation 
conducted within the ExperienceNB  
project is crucial to achieving the univer-
sity’s goal of expanding and improving ex-
periential learning opportunities at UNB.  
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WHAT IS EXPERIENTIAL 

EDUCATION? 

 
 Education is the catalyst of social change—
a critical tool for identifying opportunities and 
challenges in our world. Experiential education 
takes a step beyond conventional classroom in-
struction by providing students with rich learning 
derived from immersion in real-world experi-
ence. The National Association of Experiential Ed-
ucation defines experiential education as a philos-
ophy in which “educators purposefully engage 
with learners in direct experience and focused re-
flection to increase knowledge, develop skills, 
clarify values, and develop people's capacity to 
contribute to their communities”4. Experiential 
learning codifies knowledge through authentic ex-
perience, academic engagement, and intentional 
reflection.   

  Experiential learning experiences provide 
students with the opportunity to apply in-class 
knowledge to hands-on applications. Particularly, 
it mimics experiences outside of the classroom, al-
lowing students to take initiative, engage intellec-
tually, make mistakes, and reflect on their personal 
and professional development. A key distinguisher 
of conventional and experiential learning is fo-
cused reflection, as without reflection, learning 
from experience is not guaranteed. Reflection al-
lows students to establish connections between 
their experience and the learning derived from it. 

 To conceptualize the process of experiential 
education, David Kolb articulated the experiential 
learning cycle which is widely accepted and 

 

 

employed in the field. Kolb’s cycle (1984) con-
veys the stages of knowledge creation students 
engage in through their experiential learning 
opportunities: concrete experience, reflective 
observation, abstract conceptualisation, and ac-
tive experimentation5.Through experien-
tial learning, students are able to develop rich 
insight and complex learning, connect theory to 
practice, and identify opportunities and chal-
lenges for addressing social problems.  

There are many different forms of expe-
riential education that can be enacted in both 
curricular and co-curricular settings. These in-
clude co-ops, internships, practicums and clini-
cals, project-based learning, simulation/case-
based learning, field experience, community-
based learning and applied research. 
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WHY IS IT IMPORTANT? 

 Experiential learning is important as it provides dual benefits to both students and the com-
munity. Our team recognizes that experiential education offers a unique opportunity to make an 
impact through community-engaged learning.  Students gain tacit skills which allow them to flour-
ish in their careers and increase the capacity of their communities. The University of New Bruns-
wick prides itself in being a university of influence in research and teaching, enabling positive social 
change across our communities. Through UNB’s experiential opportunities, it fosters strong part-
nerships with the community, encouraging students to make a difference in the world. We 
acknowledge that community-engaged experiential education is the way of the future; UNB’s com-
mitment to the highest standard of experiential learning is vital for creating the opportunities for 
the New Brunswick of tomorrow. 
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MEET THE TEAM 
 

Fernando Aguilar – Project Manager 

• BA Joint-Honours in Economics and Inter-

national Development Studies, Class of 

2021 

• Hometown: Tlayacapan, Mexico 

• Career aspirations: Social or Economic Poli-

cies Consultant/Specialist in the United Na-

tions or the World Bank 

 

Hala Nasir – Communications Coordinator 

• Bachelor of Science - Honours Biol-

ogy, Class of 2023 

• Hometown: Ottawa, Ontario 

• Career aspirations: I am interested in 

pursuing a career in the medical 

field to make beneficial contribu-

tions to the health care system in our 

community.  
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MEET THE TEAM  MEET THE TEAM 

Kelsey Shaw – Researcher 

• Bachelor of Philosophy in Interdisciplinary 

Leadership, minors in Political Science and 

Economics 

• Hometown: Fredericton, New Brunswick 

• Career aspirations: I am currently interested 

in becoming a Policy Analyst or social enter-

prise entrepreneur, but I am open to arising 

opportunities. 

 

Eilish Keaveney – Researcher 

• Bachelor of Business Administration - Honours 

in Human Resources Management, Class of 

2022 

• Hometown: Truro, Nova Scotia 

• Career Aspirations: I would love to pursue a 

career in market research or human re-

sources management for a multinational or-

ganization 

 

Kyla Scott-Macbeth – Researcher 

• Bachelor of Science - Honours in Psychol-

ogy  

• Hometown: St. Stephen, New Brunswick  

• Career Aspirations: I look forward to work-

ing in community development in the not-

for-profit sector, addressing the needs of 

vulnerable populations.  
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The second strategy of the Experi-
enceNB project was to develop in-depth case 
studies on multiple experiential education 
positions that are currently offered at 
UNB. Case 

studies were conducted to gather in-
sight into the impact of experiential learning 
on program participants. These case stud-
ies can be used to iden-
tify  the strengths of these programs and 
their impact on the students and community 
partners. Furthermore, these case studies 
can be displayed as success stories for UNB 
marketing campaigns to attract future stu-
dents and community partners. This will sup-
port UNB’s goal to increase both enroll-
ment and the number of experiential educa-
tion opportunities. 

 

 

With UNB’s goal to provide experiential education to all students, ExperienceNB has devel-
oped two major strategies to analyze the impact of experiential education opportunities on 
both post-secondary students and their communities. The ExperienceNB project 
has worked towards measuring the quality of the current state of experiential education at 
UNB, assessing strengths and possible avenues for improvement, and providing actionable 
recommendations for the university to implement in the coming years.  

 

 

 

PROJECT DESCRIPTION  

 The first strategy was to conduct an 

 evaluation of the current state of experien-
tial learning opportunities at UNB by as-
sessing their level of community engage-
ment.  ExperienceNB aimed to measure the 
community engagement of each course that 
was identified as having an experiential learn-
ing aspect. This was measured using a sur-
vey that was distributed to faculty mem-
bers at UNB to gather information about how 
they use experiential learning in their 
courses.  
 

The survey was developed based on a 
modified version of the institutional self-as-
sessment framework called Towards a Euro-
pean Framework for Higher Educa-
tion (TEFCE) Community Engagement 
Toolbox 6. The TEFCE toolbox was uti-
lized as a reference tool as it outlines meas-
urable dimensions of community engage-
ment that can assess UNB’s performance. 
Once the surveys were completed, the data 
collected was trans-
lated into two heatmaps to visually dis-
play the ratings of engagement for each fac-
ulty and the university as a whole, demon-
strating both the areas of strength and op-
portunities for improvement. 
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METHODOLOGY  
 
 

To implement our two main strategies, we employed two methods to gather both quantitative and 
qualitative data. First, a Community Engagement Survey was distributed to staff to collect numeri-
cal data upon which community engagement levels could be analyzed across faculties. Next, struc-
tured interviews with students who have been involved in community-engaged experiential learn-
ing opportunities provided anecdotes about the impact of experiential education on student’s ca-
pacity to engage with the community.  
 

 

 

Community Engagement Survey 

Methodology 

 While our team ended up conducting a 
survey to measure community engagement, our 
original plan was to evaluate the syllabi of expe-
riential learning courses. Due to concerns of in-
tellectual property rights, our team pivoted to 
create a survey based on the TEFCE framework 
to collect data. This option did not require syllabi 
collection and allowed us to answer questions 
regarding community-engaged learning that 
would not be answered in traditional syllabi. 
 

To measure the level of community en-
gagement present in UNB courses, quantita-
tive self-reported survey data was gathered us-
ing an electronic survey distributed to UNB fac-
ulty members from June 9th to June 30th, 
2021. Data was collected on courses at UNB con-
taining elements of experiential learn-
ing. Courses that were marked as containing ex-
periential learning were self-identified by each 
faculty head at UNB through inquiry forms that 
were distributed by the Office of Experiential Ed-
ucation in the winter of 2021. Courses were 
deemed as containing experiential learning 
if the “educators purposefully engage with 
learners in direct experience and focused reflec-
tion in order to increase knowledge, develop 
skills, clarify values, and develop people's capac-
ity to contribute to their communities”4. 

 

 

Faculty members were deemed eligible 
for this survey if they currently instruct one or 
more courses on the list compiled by the OEE in-
quiry forms; these faculty members were in-
structed to complete a survey entry for each of 
their experiential courses. Compiling all the ex-
periential learning courses, the total number of 
courses was 363. At the end of the data collec-
tion period, surveys were filled out 
for 234 courses. Given that the survey is in-
tended to show the levels of community en-
gagement through experiential learning  
opportunities by faculty and for the university, 
instructor names were not included in the data 
gathered by researchers, as individual course 
evaluation is beyond the scope of the project.  
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Adapting the TEFCE Toolbox 

 To measure community engagement in 
experiential learning opportunities at UNB, 
the TEFCE Toolbox for Institutional Commu-
nity Engagement in Higher Education was 
adapted and used as the main measurement tool 
within the survey. The original TEFCE toolbox al-
lows users to evaluate programs or institutions 
based on five main dimensions of engagement 
to be rated; the first four of which were included 
in our analysis.  

1. Authenticity of Engagement: measures 
whether the benefits derived from pro-
gramming are authentic; meaning they 
have tangible gains for both the institution 
being studied and the surrounding com-
munity. A lower score would indicate no 
evidence of mutual benefits. Several com-
ponents are measured to determine this 
level of engagement.  

2. Social Needs Addressed: measures 
whether local and global issues (i.e. home-
lessness and climate change) are being ad-
dressed by programming. A low score 
would be given for programming that 
simply aids in contributing to the labour 
market.  

3. Communities Engaged With: measures 
the type of partnerships involved in pro-
gramming at an institution, meaning a 
higher score would be given to program-
ming with low-resourced partners such 
as NGOs or shelters, rather than large cor-
porations.  

4. Institutional Sustainability: measures the 
length of partnerships between the insti-
tution and its community partners.  

5. Institutional Spread: takes information 
from across departments at an organiza-
tion and measures whether the initiatives 
and impact involve institution-wide ef-
forts. This measure was not included 
in our survey as we opted for a faculty-
specific analysis upon data collection.   

 

 Each dimension is rated on a 
scale from 1-5, based on definitions of low-
level, middle-level and high-level engage-
ment. In our survey, definitions of these di-
mensions of engagement were slightly al-
tered to provide a more accurate descrip-
tion of how community engagement mani-
fests at UNB. Levels 2 and 3, which were not 
previously defined in the TEFCE toolbox, 
were defined by the researchers to improve 
the accuracy of the analysis and provide de-
scriptions for each level in the survey (see 
Appendix A for the adapted TEFCE 
toolbox).   

Survey Questions 

 Using the adapted version of 
the TEFCE Toolbox for Institutional Commu-
nity Engagement in Higher Education, survey 
questions were created. Faculty members 
were asked to identify their faculty and 
course code and were presented with ques-
tions directly derived from the adapted 
toolbox (see Appendix B for survey ques-
tions). Particularly, each question contained 
five options, each representing a different 
level of engagement. 

Extracting Data 

 Following the survey dead-
line, the data provided by partici-
pants was extracted and input into an Ex-
cel file. Respective sheets were created for 
each faculty which listed all courses/survey 
entries along with their ratings for each di-
mension of engagement. For all faculties, 
numbers provided by the survey data were 
averaged to produce a mean rating for all 
four dimensions of engagement. For the uni-
versity as a whole, weighted averages were 
calculated to account for variation in  
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Another limitation is that there is var-

iation in the courses that were included in 
the evaluation for each faculty. Course lists 
were internally compiled with little external 
consultation, meaning faculties did not have 
an unbiased third party to collect lists of 
courses deemed experiential. Although a 
form was given to all faculties outlining the 
different types of experiential educa-
tion, certain faculties excluded courses con-
taining experiential learning from their lists. 
Additionally, some faculties had few total ex-
periential learning courses, meaning that it 
is difficult to determine the statistical valid-
ity of the results for these individual facul-
ties.   

Case Studies Methodology  

 To highlight specific individual experi-
ences of students who completed experien-
tial education programs at UNB, a case study 
methodology was chosen. This method in-
volved the collection of in-depth qualitative 
data from interviews with students who par-
ticipated in UNB’s experiential education 
programs. In addition to student interviews, 
our case study methodology also involved 
qualitative data collection from interviews 
with local employers. The data was used to 
build informative success stories that high-
light the importance and impact that experi-
ential education has on post-secondary stu-
dents. 

 The Office of Experiential Education 

compiled a list of experiential learning pro-
grams that were offered in the Fall 2020 and 
Winter 2021 semesters. Brief descriptions of 
the positions were described in this docu-
ment and shared with our team. From this 
list, we selected 22 individual programs 

 

 

representation from each faculty. From these 
averages, results were analyzed and placed on 
heatmaps for each faculty and the univer-
sity as a whole to demonstrate the perfor-
mance for each dimension of engagement.   

Limitations 

 When using self-reported survey data, 
there are limitations including faculty member 
bias, which has the potential to increase 
course ratings. The level achieved for each fac-
ulty is only meant to measure its level of com-
munity engagement and impact with respect 
to the framework used in this report, it is not 
representative of the overall quality of the ed-
ucation being delivered. Faculty members may 
misunderstand the survey as a form of evalua-
tion of their classes and experiential education 
programs. To reduce bias, a disclaimer was in-
cluded to note that the level of community in-
volvement is not a reflection of course quality 
but rather a measure of UNB’s community im-
pact.  

Additionally, an important limitation of 
the project is the varied perceptions of com-
munity-engaged learning among faculty mem-
bers. A misunderstanding of these definitions 
may affect their understanding of the survey 
options and impact their responses. To miti-
gate this limitation, clear definitions were set 
for each level to avoid vagueness contributing 
to higher ratings. Furthermore, to avoid mis-
understandings of these concepts, we an-
swered questions from faculty members, ei-
ther through email or by online meetings. Alt-
hough measures were taken to mitigate bias, 
participants may have preconceived defini-
tions which may remain dominant in their un-
derstanding of community-engaged learning.  
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that were assessed as having high community 
engagement to conduct case studies. Utilizing 
the TEFCE framework, “a high level of commu-
nity engagement” was operationalized as pro-
grams or courses that have a high level of au-
thenticity of engagement (i.e., courses or pro-
grams that build the capacity of community 
partners and brings equal benefits to the stu-
dents and community), address pressing global 
issues or local social problems, and those that 
have engaged with partners with the least ca-
pacity for engagement.  

In total, 9 student questions and 8 em-
ployer questions were developed (see Appen-
dix C for questions). The primary goal of the 
case studies was to showcase the successes 
UNB students have had in their experiential 
learning programs and highlight organizations 
that provide a high level of community-en-
gaged learning. Questions were developed by 
adapting the TEFCE framework for case studies 
and were aimed at providing students the op-
portunity to reflect on their experiential learn-
ing opportunities, speak on the role they had 
in their program and describe how their expe-
rience impacted themselves and their commu-
nities. Along with the interview questions, a 
short follow-up Google Form was sent to each 
student and employer regarding the UN’s 17 
Sustainable Development Goals that they en-
gaged with through their experience or within 
their organization.  

Using data provided by the Office of Ex-
periential Education, the names of students 
who participated in the selected experiential 
learning opportunities and their employers 
were able to be identified. These students and 
local employers were contacted via email and 
were requested to participate in a 45- 

 

minute interview. Students were inter-
viewed on topics regarding their experience 
at the organization they worked for, how the 
organization supports the UN Sustainable 
Development Goals, valuable lessons they 
learned and how they will be applied in their 
future careers. On the other hand, local em-
ployers were interviewed on topics related 
to their organization and the services they 
provide, the benefits of the experiential 
learning opportunities, how experiential 
learning increases student marketability in 
the future workplace, as well as how their 
company supports the UN Sustainable De-
velopment Goals.  

Out of the 22 students and 5 employ-
ers that were contacted, 12 students and 2 
employers agreed to participate. Interviews 
were conducted virtually and were con-
ducted between June 15th and July 9th, 2021. 
A structured interview process was followed, 
with each student and employer being asked 
the same set of questions, to allow data to 
be collected in a systematic way across all 
participants. After revising all transcripts, 4 
data-rich interviews were chosen to be 
transformed into “success stories” for the re-
port, while the remaining case studies may 
be used for marketing purposes and the OEE 
website. Students and employers who were 
to be featured in the success stories were re-
minded they could view the final story prior 
to it being published or used in any capacity. 
Additionally, participants were asked if their 
photos/accompanying visuals could be in-
cluded in the report and were provided 
model release forms to sign, permitting UNB 
to use their image. 
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Faculty   
Number of 
Courses   

Responses Re-
ceived   

Response Rate   

Arts (Fr)   66   38   58%   

Arts(SJ)   9   8   89%   

Business (SJ)  59   54   92%   

Computer Science    8   2   25%   

Education   11   11   100%   

Engineering   39   39   100%   

FOREM   41   23   56%   

Kinesiology   43   0   0%   

Law   15   2   13%   

Management   19   10   53%   

Nursing   17   16   94%   

Renaissance College   6   5   83%   

SASE    3   3   100%   

Science   32   23   72%   

 Total   363   234     

 Using statistical analysis, we determined that we needed 185 survey responses to ensure a    
representative sample given that the total amount of experiential courses was 363. Since 234 survey        
responses were received, statistically the data collected from the Community Engagement Survey is 
representative of the population of experiential education courses and programs offered at UNB. 

Results  
Community Engagement Survey Results – Figure 1 

 

Figure 1 breaks down the number of experiential education courses identified in each                 
faculty, along with the number of responses that were received, yielding the percentage of sur-
vey completion by each faculty at UNB. While all responses are considered for our overall analysis of 
UNB, faculties falling below 50% survey completion were excluded from individual analyses.  

Data Breakdown by Faculty  

Once the data was organized, and exclusion criteria was ensured, we conducted further data 
analysis. Results were obtained by creating a response database in an Excel file. For each entry, the file 
records the faculty, the course and the responses to each question representing a different dimension 
of engagement. For each answer, the response of the participants was automatically coded as a num-
ber from 1 to 5, representing the level of engagement chosen by the participant. From these numbers, 
we calculated the average rating for all dimensions of engagement for each faculty, while weighted 
averages were calculated for UNB as a whole. 

 

However, for the data breakdown by faculty, ratings with decimals were rounded to the near-

Note: FOREM= Forestry & Environmental Management, SASE=Science, Applied Science & Engineering 
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For the data breakdown by faculty, ratings with decimals were rounded to the nearest 
integer reflecting their corresponding level. For the faculties, the results are presented on bars 
for each dimension, with white representing level 1 (lowest level of engagement) and dark red 
representing level 5 (highest level of engagement), with gradient shades of red representing lev-
els 2, 3 and 4. 

Examining these results, the highest-rated faculties were: Renaissance College, SASE (Sci-
ence, Applied Science and Engineering) and Arts Saint John, with average community engage-
ment scores of 4. The lowest rated faculty was Engineering with a score of 2. It is important to 
recognize that although some faculties have lower scores, it is not intended to be a holistic meas-
ure of the quality of experiential courses but rather a measure of their community engagement. 
The remaining faculties scored an average level of 3. When comparing the results, independent 
sample t-tests were run, and no significant differences were found between campuses. There-
fore, it can be assumed that the community engagement relative to the number of experiential 
learning courses is similar at both UNB locations. 

Data Breakdown for UNB as a Whole  

For the university as a whole, levels for each dimension were displayed on a hexagonal 
heatmap with different shades of red representing the various levels, with the level attained be-
ing outlined in black. On the heatmap, white represents level 1 (lowest level of engagement), 
dark red represents level 5 (highest level of engagement), and gradient shades of red represent 
levels, 2, 3 and 4. 

 

Data Breakdown by Faculty – Figure 2 
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OVERALL RESULTS - DATA BREAKDOWN 

Averaging the scores for each dimension of engagement for all survey responses, UNB as a 
whole ranked at an average level of 2.62 out of 5 for all four dimensions of engagement.  This 
indicates that UNB has a moderate level of community engagement in all dimensions that were 
measured. In other words, UNB tackles the grand challenges facing our communities; however, 
there are opportunities to improve. The results presented in this section demonstrate that UNB is 
committed to be a university of impact: all dimensions of engagement are at or above 2.49 out of 
a 5-point scale. Furthermore, the Authenticity of Engagement dimension is the highest dimension 
with 2.74 points; that is to say, the benefits derived from programming have tangible gains for 
students and are beginning to address community issues by occasionally involving external part-
ners in course development and delivery. With a little over 8 years to reach its goal of providing 
every student with an experiential learning opportunity, UNB has a solid base for fostering com-
munity-engaged learning across all dimensions of engagement. 
 

The Social Needs Addressed and the Institutional Sustainability dimensions have similar 
scores of 2.59 and 2.64, respectively. This suggests that while UNB has partnerships with commu-
nity partners that focus on global and current needs, there is still a need to create lasting and strong 
relations that address local issues. By doing so, UNB will directly build a diverse, vibrant, and en-
gaged community prepared to lead change and create sustainable growth and development. The 
Communities Engaged With dimension has a score of 2.49 points; thus, it is necessary that the 
university increase its partnerships with low to moderate capacity organizations, while maintaining 
its connection with well-established institutions. 
 

Data Breakdown for UNB – Figure 3 
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• 8.9% of courses focus solely on theoretical 
application of topics (level 1) 

• 23.2% of courses make general references 
to their relevance to the societal needs of 
the university's external communities (level 
2) 

• 25.6% include specific content or make 
specific links with the societal needs of the 
university's community partners (level 3) 

• 19.9% has some aspects develop in cooper-
ation with external communities (level 4) 

• 22.4% are developed in cooperation with 
the university's external communities to ad-
dress a societal need (level 5) 

 

• 28.9% of courses benefit students to develop 
their knowledge and skills (level 1) 

• 16.7% of courses benefits students and iden-
tifies the needs of a community partner(s) 
(level 2) 

• 17.9% of courses benefits students and sup-
ports community partner(s) in a short-term 
connection (level 3) 

• 19.5% of courses benefits students and devel-
ops a long-term partnership between the uni-
versity and community partner(s) (level 4) 

• 14.6% of courses equally benefits students 
and the community while continually building 
capacities of the community partner(s) (level 
5) 

 

DATA BREAKDOWN BY DIMENSION 

OF ENGAGEMENT 

Median Score: 3.0 Mode Score: 3.0  

Median Score: 3.0 Mode Score: 1.0  

Authenticity of Engagement 1: 

 

Authenticity of Engagement 2: 

 

Level 1 

8.9% 

23.2% 

25.6% 

19.9% 

8.9% 

 23.2% 

 25.6% 

 19.9% 

 

28.9% 

 16.7% 
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• 20.3% of courses are solely delivered 
by the instructor of the course (level 1) 

• 19.9% of courses are delivered by the 
instructor who uses resources from an 
external community representative 
(level 2) 

• 29.3% of courses occasionally involve 
an external community representative 
in the teaching process (level 3) 

• 6.5% of courses often involve commu-
nity representatives in the teaching 
processes (level 4) 

• 23.2% of courses continually involve 
external community representatives in 
the teaching and learning process 
(level 5) 

 

Median Score: 3.0 Mode Score: 3.0  

Median Score: 3.0 Mode Score: 1.0  

• 44.7% of courses are solely developed by 

the instructor of the course (level 1) 

• 20.3% of courses are partially modelled af-

ter an external community partner (level 2) 

• 15.9% of courses formally consult an exter-

nal community representative regarding 

the design of one part of the courses (level 

3) 

• 7.7% of courses formally consult an external 

community representative regarding multi-

ple areas of the courses (level 4) 

• 11.0% of courses involve both the instructor 

and community representatives as key 

stakeholders in the development of the 

courses (level 5) 

 

Authenticity of Engagement 4: 

 

Authenticity of Engagement 3: 

 

7.7% 

 

44.7% 
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• 22.8% of courses have community partners 

that are part of well-established industries (ad-

ministration, industry, medicine) (level 1) 

• 34.1% of courses have community partners 

that are a part of well-established industries, 

only making reference to local social issues 

(level 2) 

• 12.6% of courses have community partners 

that respond to needs such as digitalization, in-

novation, smart cities, 21st century skills, etc 

(level 3) 

• 14.2% of courses have community partners 

that respond to pressing global challenges such 

as climate change or migration (level 4) 

• 14.6% of courses have community partners 

that respond to local social problems such as 

homelessness or economic development (level 

5) 

 
• N/A 26.0% (level 1) 

• 19.9% of courses are based on a temporary re-

lationship that must be renewed involving out-

reach from professors to community partners 

(level 2) 

• 24.4% of courses are based on a repeating in-

formal relationship between the university 

and external community partners (level 3) 

• 21.1% of courses are based on an established 

and formal relationship between the univer-

sity and an external community partner (level 

4)  

• 8.5% of courses are based on long term and 

transformational relationships where external 

community partners can engage in projects/is-

sues as they come up (level 5) 

 

Median Score: 3.0 Mode Score: 2.0  

Institutional Sustainability: 

 

Social Needs Addressed:  

: 

 

Median Score: 3.0 Mode Score: 1.0  
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Median Score: 3.0 Mode Score: 1.0  Communities Engaged With: 

 • 32.1% of courses are engaged solely 

with the university and its instruc-

tor (level 1) 

• 22.0% of courses are engaged with large 

highly structured and well-resourced in-

stitutions such as corporations, central 

government, hospitals (level 2) 

• 22.4% of courses are engaged with insti-

tutions with less capacity such as local 

authorities, SMEs, cultural institutions, 

public bodies (level 3) 

• 7.7% of courses are engaged with insti-

tutions with moderate capacity as the 

ones described in level 3, and it is build-

ing connections with least capacity part-

ners (level 4) 

• 15.4% of courses are engaged with part-

ners with the least capacity for engage-

ment such as schools, NGO's, social en-

terprises and citizens (level 5) 
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1. Authenticity of Engagement Ratings 

 

All four Engagement ratings have high internal 
reliability (a= .86) as they all measure different 
aspects of community engagement. This was 
reflected in our survey results as each measure 
had moderate to strong positive correlations to 
each other, confirming the reliability of this 
portion of the survey. 
 

2. Institutional Sustainability and Authen-

ticity of Engagement 

 

The survey results for Institutional Sustainabil-
ity and Authenticity of Engagement were also 
positively correlated. Courses without commu-
nity partners (level 1 of Institutional Sustaina-
bility) are likely to:  

• focus solely on theoretical application of 
topics;  

• benefit students to develop their 
knowledge and skills;  

• be solely designed and delivered by the 
instructor. 

In contrast to this, the relationships between 
the university and community partners that are 
long term and transformational (level 5 in Insti-
tutional Sustainability) are likely to:  
 

 

 

• be developed in cooperation with the 
university's external communities to 
address a societal need;  

• equally benefit the student while con-
tinually building capacities of the com-
munity partner;  

• involve community partners in the de-
sign and delivery of the course. 

 

3. Communities Engaged With and Au-

thenticity of Engagement, Institutional Sus-

tainability & Social Needs 
 

Next, it was revealed that Communities En-
gaged With was positively correlated with the 
Authenticity of Engagement ratings, Institu-
tional Sustainability and Social Needs. Courses 
engaged solely with the university and its in-
structor (level 1 of Communities Engaged 
With) are likely to:  

• focus solely on theoretical application 
of topics (Authenticity 1); 

• benefit students to develop their 
knowledge and skills (Authenticity 2); 

• be solely designed and delivered by 
the instructor (Authenticity 3&4); 

 

 

 

CORRELATIONS 

To assess the correlations between the survey questions, Pearson Product-Moment Correla-
tions were conducted. We chose to conduct correlational analysis to assess the strength and 
the direction of the relationships between the dimensions measured in our survey. Strong pos-
itive correlations indicate that both variables move in tandem, therefore are important for 
affecting change. As seen in Appendix D, all correlations were found to be statistically signifi-
cant at 0.05 level (2-tailed). This indicates that there is only a 5% probability that the relation-
ships within survey results occurred by chance. Positive moderate correlations were found be-
tween the following: 
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• continually involve external community 
representatives in the development and 
teaching of the courses (Authenticity 
3&4); 

• have relationships with community 
partners that are ongoing, long term 
and transformational (Institutional Sus-
tainability); 

• address pressing local and global issues 
such as homelessness, climate change, 
etc. (Social Needs). 

 
 

 

  

• have no partnership with external commu-
nity partners (Institutional Sustainability); 

• when engaged with partners, they are part 
of well-established industries, addressing 
low-level social needs such as administra-
tion, industry, and medicine (Social 
Needs). 

 
Whereas courses that engage with partners of low 
to moderate capacity (level 5 of Communities En-
gaged With) are likely to:  
 

• be developed in cooperation with the uni-
versity's external communities to address 
a societal need (Authenticity 1); 

• equally benefit students and the commu-
nity while continually building capacities 
of the community partner(s) (Authenticity 
2); 
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SUCCESS STORIES 
As displayed in the results section, UNB has a great start to achieving community engagement 

through their experiential education programs. It is important however to understand the personal 
impact these programs have on students and community partners/employers. Therefore, our team 
conducted virtual interviews with students, and community partners who have programs with high 
levels of community engaged learning. These interviews allowed us to further analyze experiential 
learning opportunities and their importance and benefits on the community. 4 out of the 14 inter-
views that were conducted were translated into intriguing success stories, that highlight the experi-
ences of students and employers who were involved in community engaged experiential education. 
This report features 2 success stories, Jennifer Lord and Natasha Taylor; and 2 employer success sto-
ries, Adam Peabody and Missy Bewick. By showcasing involvement within community engaged 
learning opportunities, it not only raises visibility on incredible experiential learning opportunities 
within our community but also provides a better understanding on how UNB connects students with 
the community.  
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  The Elizabeth Fry Society is a non-profit 
organization that works to change the public’s 
perception of what it means to be a woman 
who has been involved in the criminal justice 
system. The organization works to provide ac-
cess to many necessities such as stable housing 
and education to criminalized women. Through 
the Faculty of Arts, Jennifer was able to access 
this experiential learning opportunity, working 
as a public relations coordinator with the Eliza-
beth Fry Society. Jennifer tells us: 
 
"I worked alongside many dedicated team 
members, to address social issues, such as pov-
erty, mental health and unstable housing that 
could lead women to be caught in the criminal 
justice system." 
  
 Through her experiential learning op-
portunity, she worked on creating a series of 
podcasts for the organization. This included re-
search on potential topics as well as working on 
scripts for each podcast. The podcast acts as an 
educational platform designed to inform the 
public on the issues women face both while 
they are incarcerated and when they are re-
leased. This experience provided Jennifer with 
the opportunity to help women within the 
criminal justice system and educate the sur-
rounding communities. Jennifer says:  
 
 
 
 

"While the organization itself works to help 
women, who are or have previously been involved 
in the criminal justice system, everyone can bene-
fit from their work. This organization aims to edu-
cate others on the struggles women face after be-
ing in the justice system." 
 
During her work term, Jennifer was also tasked 
with creating an information sheet about the or-
ganization so that all members were conveying a 
cohesive message about the organization.  
 
 Jennifer graduated from UNB Saint John in 
May 2021 with her Bachelor of Arts in Psychology 
and Criminal Justice and will be attending UNB 
Law in the fall. She believes that this internship 
mirrors what she plans on pursuing in the future. 
Eventually, she would like to work with the Cana-
dian Innocence Project, which relates very closely 
to the work she performed with the Elizabeth Fry 
Society. Her time working with this organization 
provided her with a better understanding of what 
it means to work in a position that supports sus-
tainable development and addresses important 
local issues.  She tells us:  
 
"I would love to one day say that I work in an envi-
ronment that promotes equitable access to all 
forms of education as well as works to ensure eq-
uitable access to necessities of life." 
 

This community-engaged learning oppor-
tunity with the Elizabeth Fry Society   allowed her 
to be a part of the hands-on duties aiming to edu-
cate others on the struggles women face after be-
ing in the criminal justice system. The community-
engaged learning experience allowed Jennifer to 
tackle a major challenge within our community, 
playing a huge role in the hands-on duties aiming 
to educate others on the struggles women face af-
ter being in the criminal justice system and making 
purposeful impact.  
 
   
 
 

Jennifer Lord - Employed with the Elizabeth Fry Society 
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program has been delivered across the second-
ary school system with hopes to scale the pro-
gram up as they move forward. Planet Hatch 
has also been able to co-create course-based 
experiential opportunities with UNB. These op-
portunities allow students to get course credit 
for their work while being paired either individ-
ually or as a team with start-ups that participate 
in acceleration program offered by the organi-
zation. 
 

As leading community partners in expe-
riential education, Planet Hatch is always look-
ing for partners in academia to help them co-
create opportunities for students to engage in 
work that will tackle the grand challenges 
within our community and create meaningful 
change. Planet Hatch acknowledges the value 
of creating opportunities for students from a 
variety of disciplines as it allows issues to be 
tackled from multiple perspectives. Adam ex-
plains: 
 
"Issues require multidisciplinary solutions... cli-
mate change is going to be a business problem, 
an economics problem, an environmental sci-
ence problem, and a sociology problem... it is 
going to require a variety of perspectives that 
are all working in concert together with a sim-
ilar outcome in mind." 
 
 
 

Adam Peabody 
Director of Planet Hatch  

 
 Adam Peabody is the director of Planet 
Hatch- an award-winning entrepreneurship cen-
tre that focuses on developing globally competi-
tive entrepreneurs and start-up companies. 
Planet Hatch, also a leader in experiential educa-
tion opportunities, works with partners in aca-
demia and the private sector, providing engaged 
learning experiences to students from all back-
grounds.  
 
 Internships and co-ops are just some ex-
amples of the many experiential learning oppor-
tunities that Planet Hatch provides. By providing 
placements for students with partner companies 
of Planet Hatch, students gain valuable hands-
on-work experience. The organization also offers 
training alongside these programs, to improve  
the skills and capabilities of both the student and 
the employer.   
 
 Beyond the direct placements they pro-
vide, Planet Hatch is also invested in the educa-
tion of students. Just over a year ago, Planet 
Hatch launched its “Future of Work Skills Pro-
gram. Adam, who has recently become a con-
tract professor for the Faculty of Management 
teaching entrepreneurship, tells us:  
 
"This program is designed to future proof the Ca-
nadian labour force, while accelerating return on 
investment for new employers on new hires.” 
  

The Future of Work Skills Program aims to 
teach the top ten most sought-after skills by em-
ployers, with a focus on skills that are at low risk 
for being disrupted by technology. Through a 
combination of experiential and self-directed 
leaning, Planet Hatch was able to deliver this 
training program throughout UNB and St. 
Thomas University.  Additionally, the  
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Natasha Taylor - Employed with Bee Me Kidz 

 Bee Me Kidz is a non-profit organiza-
tion that works at various schools in Saint 
John and is dedicated to developing social, 
emotional, and mental health of elementary-
aged children and their families Their mis-
sion statement is to inspire, support, and 
help kids and families be the best Me they 
can Bee. Currently, they have two locations 
that provide multiple programs, and it will be 
expanding to St. Stephen in September. 
Through the Faculty of Science, Natasha Tay-
lor accessed this experiential learning oppor-
tunity, working as a social impact analyst at 
Bee Me Kidz.  

 Throughout her time with Bee Me 
Kidz, Natasha's major duties included creat-
ing and administering a survey to discover 
the most impactful parts of the organization 
and looking at areas to improve the pro-
grams. Natasha analyzed the survey data and 
translated it into a report, which was later 
distributed to the board of directors at Bee 
Me Kidz. Another responsibility she was 
tasked with was researching the best prac-
tices for assessing social-emotional learning 
in elementary school children and deciding 
which method would be feasible for Bee Me 
Kids with the resources they had to offer.  

 Natasha is in her 4th year of university 
working towards her Bachelor of Science, 
majoring in psychology, and minoring in biol-
ogy and criminal justice. As she plans on pur-
suing a career in clinical psychology, this ex-
periential learning work provided her with 
the opportunity to make an impact within 
her community, which is something she had 
not had in a university setting. Although Na-
tasha had experience conducting surveys 
prior to working with Bee Me Kids, it was 
never in a non-academic setting. She tells us: 
 
   
 
 

"The most obvious benefit of this experience 
was kind of exposing the disconnect between 
academia and the real world and that both 
sides can teach the other somethings...I think 
that often a lot of university courses will empha-
size academia, but they don't always give us 
enough information about how this could apply 
to the real world".  

 Natasha leaves this experience having 
strengthened her ability to express herself con-
cisely, whether that be when communicating 
with a supervisor or ensuring the terminology 
that she used in the survey was straightfor-
ward. Through her work, she was able to take 
the project that she was assigned and success-
fully highlight their program's strengths and ar-
eas of improvement.  

 This community-engaged learning op-
portunity at Bee Me Kidz has allowed Natasha 
to be exposed to data analysis and communica-
tions, which gave her the chance to make an im-
pact on the children and families in Saint John. 
As a UNB student, Natasha was able to bring 
her knowledge and integrate it with her com-
munity engaged work. Not only does this op-
portunity allow Natasha to step into future em-
ployment with increased marketability, but also 
with experience engaging in the community 
and making meaningful change.  
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Missy Bewick  
Founding Executive Director at Bee Me Kidz 

 
 Missy Bewick is the founder and ex-
ecutive director at Bee Me Kidz, an educa-
tional non-profit organization created in 
Saint John. As described above, Bee Me 
Kidz works with various schools to develop 
social and emotional education programs 
for elementary-aged children and their 
families.  

 The goal in developing Bee Me Kidz 
was to help inspire elementary-age chil-
dren and their families through teaching 
world-renowned social-emotional curricu-
lum. During the week, the curriculum is 
taught to elementary-aged children at four 
different schools. Bee Me Kidz staff attend 
these schools once a week to teach the so-
cial-emotional curriculum. Missy further 
explains: 

"It's a changing world and for kids to be 
able to go to school and learn, they have to 
be able to understand what's happening on 
the inside. So, we teach them how to under-
stand their emotions, how to solve prob-
lems, how to be a good friend, how to build 
confidence and have positive mental health 
and wellness." 

 To keep parents involved, Saturdays 
are dedicated to teaching the whole family. 
This provides awareness as to what the 
child is learning, and the multiple ways par-
ents can implement different strategies 
from the curriculum at home. During the  

 
  
 
 
 
 
  
 

Saturday program, the organization provides 
a family brunch that builds a sense of com-
munity and that helps to combat food inse-
curity in Saint John. 

 Considering the organization is a non-
profit, the Bee Me Kidz team only consists of 
three full-time employees. With the experi-
ential learning opportunities that they have 
been able to provide, it has allowed them to 
grow their team, bring new energy, and add 
new perspectives to the work they produce. 
Missy says: 
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As Bee Me Kidz's success continues, 

they have recognized the importance of ex-
periential education for both the students 
and its communities. Bee Me Kidz represents 
a high level of community engagement, and it 
works to continue building the capacity of 
community partners and bringing equal ben-
efits to students and the community while 
addressing local social problems.  

"I think it's all about learning and getting to 
see as much as possible and trying as many 
different roles and figuring out what you re-
ally like and what you're good at...by also 
working in a small non-profit with many dif-
ferent personalities, they learn a lot of differ-
ent experiences...the more opportunities they 
get, seeing different organizations and trying 
different roles will help them really find out 
what they're good at, what kind of role they 
want in the future or what role they don't 
want, which is just as important." 

- Missy Bewick, Director at Bee Me Kidz 

 
  
 
  
  
 
   
 
 

"Having students was really beneficial be-

cause they were able to see things in a dif-
ferent way and do things, we wouldn't have 
been able to do. One of our students con-
centrated on grant writing, which is awe-
some because since we don't have market-
ing, we have very little time to do it, they 
were able to help us write grants, get new 
funding, and learn different aspects of busi-
ness like organizing a parent retreat."  

A ‘grant writing’ role was one of the 
many roles that Bee Me Kidz was able to 
provide UNB students during their time 
working alongside their team. The organi-
zation had an interdisciplinary team of stu-
dents coming from backgrounds in English, 
Business, and STEM. Students worked on 
data collection, data analysis, data visuali-
zation, writing and communications, and 
project management.  

 "Natasha was awesome! She found some 
really good data about how our program 
improves mental health, how it helps the 
parents, and many common themes. She 
put together an amazing report and we use 
it all the time for grants and different fun-
ders. It goes to show the success of the pro-
gram and we wouldn't have been able to do 
it without Natasha."  

 Bee Me Kidz provides students with 
valuable skills that will help them excel and 
prosper in their future careers. Students 
are also able to play a hands-on role in 
community-engaged learning opportuni-
ties, that strive to provide children and 
their families the means to develop their 
social and emotional skills.  
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Qualitative Data Interview Analysis 

 The 12 student interviews we con-

ducted through our case studies revealed that 

all the students who participated in experien-

tial learning opportunities gained valuable 

skills that can be transferred to their future ca-

reers. For example, communication strategies, 

data analysis, and project management. 

Through their participation in experiential 

learning opportunities that are high in commu-

nity engagement, a common theme we noticed 

was that working with these organizations en-

abled students to gain exposure to the hands-

on duties aiming to address important local is-

sues and were able to make tangible contribu-

tions to the community.  

 Through their participation in experien-

tial learning, students acquired a competitive 

advantage over those who have not taken part 

in those experiences. All students interviewed 

demonstrated the ability to integrate what 

they have learned in the classroom into the 

context of the 'real-world' or their chosen ca-

reer path as well as transferring the knowledge 

of the 'real-world' to take back into the class-

room.  

 
 
  
  
 
 
 
  
 
  
  
 
   
 
 

 Additional themes among the student inter-

views include: 

• an increase in confidence in their own 
skills and knowledge 

• an increase in self-awareness 

• a better understanding of the New Bruns-
wick job market and social norms in pro-
fessional settings (particularly for stu-
dents coming from outside of Canada) 

• confirmation/affirmation of what they 
want to do in the future from their expe-
riences 

 The 2 employer interviews we conducted 

through our case studies revealed that local em-

ployers and community partners recognize the 

importance of the experiential learning opportu-

nities that they provide for students. As leading 

community partners in experiential education, 

they are looking for partners in academia to help 

them co-create these opportunities for students 

to engage in meaningful work and to go one step 

further in increasing student civic engagement. 
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RECOMMENDATIONS 

Recommendation 1: UNB should have 

more collaboration with community part-

ners, especially lower capacity institutions 

 
As mentioned in the survey results, many expe-

riential courses lack engagement with partners 
(32.1%), and even fewer courses engage with low-ca-
pacity partners (15.4%). We recommend that UNB 
identifies courses lacking external partners and work 
towards increasing partnerships with low to moder-
ate capacity institutions (i.e. schools, NGOs, social 
enterprises and citizens) to expand its community 
impact. Engaging with these institutions takes a step 
beyond the impact of partnerships with highly struc-
tured organizations, as engaging with low-capacity in-
stitutions is correlated with equally benefitting the 
student and building the capacity of the community 
partner, and the community. As discussed in the inter-
view with Missy Beswick, collaborating with lower-ca-
pacity institutions is impactful as it brings new per-
spectives and allows them to produce work that they 
otherwise would not be able to accomplish. Our cor-
relations further indicate that by establishing these 
partnerships, relationships may be enriched to be 
long-term and transformational, and may increase the 
amount of pressing local social problems being ad-
dressed by experiential education opportunities. 
UNB’s 2030 strategic vision outlines the aspiration to 
 

ensure that programs and courses are responsive 
to the changing needs of the world, while prepar-
ing students for the opportunities and challenges 
that lie ahead. To achieve this aspiration, the uni-
versity must prioritize creating sustainable part-
nerships with low-capacity partners to broaden 
social impact and provide students with the tools 
to be changemakers in their communities. 

Recommendation 2: UNB's community 

partners should have a larger role in 

course development and delivery 

 
Survey results show that only 11.0% of 

courses involve community representatives as 
key stakeholders in the development of the 
courses, and 29.3% of courses only occasionally 
involve them in the teaching process. These per-
centages indicate that courses are lacking collab-
oration with external partners. We recommend 
that UNB emphasize increasing collaboration 
with partners for course development and de-
livery. As UNB strives to be a university that re-
sponds to the needs of the changing world, it is 
crucial that community partners are involved in 
the student learning as UNB students have valu-
able skills and knowledge they can bring to their 
community. 
 

The quantitative data and success stories gathered for the Community Engagement Survey demonstrate that 
UNB experiential learning opportunities have an average community impact. As a whole, UNB rates in the mid-
dle level for each dimension of engagement. Looking at the data, it is evident that experiential learning oppor-
tunities with elements of community engagement currently exist across all faculties at UNB to varying degrees. 
UNB is committed to providing experiential learning opportunities to all its students, leading the way for other 
Canadian universities. One of the ways in which UNB can enrich its experiential education opportunities is by 
increasing its community impact. Over the next 8 years, as UNB works to implement its strategic vision, it is 
encouraging that the university is taking steps to evaluate and improve its experiential learning opportunities. 
Using the results from the Community Engagement Survey and our case studies, we have compiled a list of 
recommendations, driven by evidence, to guide UNB towards accomplishing its goals.  
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Recommendation 3: UNB should invest 

in long-term partnerships to create sus-

tainable impact 

 
Only 8.5% of experiential learning courses 

at UNB are based on long-term and transforma-
tional relationships, indicating a lack of formaliza-
tion and longevity of community partnerships. 
This discontinuity of partnerships could be detri-
mental to the university's ability to consistently 
offer courses with high community impact. We 
recommend that UNB increases its focus to-
wards establishing long-term sustainable part-
nerships to increase the score of institutional 
sustainability. Not only does creating longer-
term partnerships increase impact, establishing 
long-term partnerships may increase Authenticity 
of Engagement as it is positively correlated with 
Institutional Sustainability. By increasing long-
term partnerships, it may enrich the community 
impact of courses by increasing the benefit to 
both students and the community. Furthermore, 
it helps move beyond occasional contributions of 
community representatives to a continual and ho-
listic collaboration in the teaching and learning 
process. 
   

Recommendation 4: Innovation should 

be encouraged in experiential learn-

ing programs 

 
Many courses (28.9%) focus solely on ben-

efitting the students, whereas a small number of 
courses equally benefit both the student and the 
community partner (14.6%). With these percent-
ages, there is an opportunity to expand the num-
ber of courses and continually build the capacity 
of their community partner. We recommend that 
UNB encourages innovation in every experien-
tial education opportunity, inspiring students to 
apply the knowledge they gained in the class-
room to address the needs of the community 
partner. Their positions must be not just a place 

to gain experience, but also, an opportunity to 
bring something new to their employers. As 
UNB moves towards 2030, seeking to build a 
reputation as a university of influence, locally, 
nationally, and globally, encouraging innovative 
practices among students is a key strategy to 
achieve that aspiration. 

Recommendation 5: UNB should de-

velop a formal inventory of experien-

tial learning 

Throughout our project, one of the major 
limitations has been the varying response rates, 
as well as misunderstandings between faculty 
members about what is deemed experiential 
learning. For example, some faculties excluded 
internships as part of their experiential educa-
tion inventories, while others did not. We rec-
ommend the development of a formalized in-
ventory of courses and programs that contain 
experiential learning at UNB. This type of inven-
tory could be beneficial as it would provide stu-
dents with the opportunity to plan their degrees 
around completing experiential education, 
pushing UNB further towards the goal of having 
all students engaging in experiential education. 
An inventory would also allow for benchmarking 
and progress tracking for the goals outlined in 
our strategic vision.  
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Recommendation 6: UNB should increase 

awareness of experiential education 

 
As stated in Recommendation 5, it is vital to have a com-

prehensive list of experiential education opportunities availa-
ble at UNB. This goal cannot be accomplished without the full 
support of all faculties and the collaboration between educa-
tors and administration at the university. To increase the focus 
on experiential education, we recommend creating educa-
tional materials about experiential education, to ensure facul-
ties all have the information they need to work collaboratively 
towards UNB's 2030 goals. In addition to this, UNB should pro-
vide a guide to professors with a roadmap to improving their 
experiential learning and increasing their community engage-
ment. Furthermore, a marketing campaign highlighting experi-
ential education opportunities at UNB could be used to attract 
potential students and community partners. These methods 
may help UNB to establish itself as a world-class institution with 
far-reaching and meaningful impact in the community.  
 

Recommendation 7: UNB should support the cre-

ation of experiential learning opportunities in all 

faculties/programs. 

 
As shown in table 1, there is variance in the number of 

experiential learning opportunities across faculties. To make 
experiential learning more accessible to all students, we rec-
ommend that UNB should support the creation of experiential 
learning opportunities across all faculties. Specifically, UNB 
should encourage diversity in projects, programs and commu-
nity partners. Efforts should be made to create partnerships 
that could offer diverse experiences, tailored to students from 
a variety of disciplines. As revealed through our interview with 
Adam Peabody, employers recognize the value they provide to 
students and are looking for more partners in academia to co-
create learning opportunities. Additionally, teams consisting of 
students from different disciplines are highly valuable to exter-
nal partners as many modern challenges require interdiscipli-
nary solutions. Working towards UNB's goal of ensuring expe-
riential opportunities for all students requires not only an in-
crease in the number of experiential opportunities but also 
equal access for students in all programs.  
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WHERE ARE WE GOING? 

 As UNB moves forward, fostering rich 
learning opportunities derived from real-
world experience is a top priority. To create 
high-quality opportunities, it is crucial that 
they have significant community engage-
ment. In this report, we analyzed levels of 
community engagement in existing opportu-
nities at UNB with the goal of assessing the 
universities' strengths and identifying oppor-
tunities for improvement. To further contex-
tualize this analysis, we gathered first-hand 
experiences from those who participated in 
experiential learning. This report is important 
as it highlights the benefits of experiential ed-
ucation and identifies actionable recommen-
dations to improve the quality of experiential 
education in the coming years. These recom-
mendations will not only serve UNB, but they 
will benefit its students and the broader com-
munity. 

 The University of New Brunswick 
prides itself in being a university of influence 
in research and teaching that enables posi-
tive social change across our communities. 
UNB is an essential provincial institution, that 
provides rich learning and contributes to the 
betterment of our communities and prov-
ince. UNB fosters strong partnerships with 
the community and encourages students to 
make a difference in the world. Therefore, ex-
periential education is key to enhancing New 
Brunswick's labour force as it provides stu-
dents with tacit skills allowing them to flour-
ish in their careers and increase the capacity 
of their communities.  

Moreover, UNB is working towards its 
goal of increasing enrollment from 10,000 to 
15,000 in the next 10 years. With experiential 

 

 
learning becoming increasingly attractive 
to students, moving towards measured 
community engaged experiential learning 
will enhance UNB as a university of choice. 
More broadly, UNB seeks to be innovative 
in research; this assessment of experiential 
learning allows UNB to become a pioneer 
in research and measuring experiential ed-
ucation. As of now, no previous project has 
compiled a list nor measured the quality of 
experiential learning at UNB. Furthermore, 
we are one of only two universities in Can-
ada measuring the impact of experiential 
education on our communities. In addition, 
programs like Pathways to Professions 
(P2P) provide valuable applied research 
opportunities to students, helping them to 
develop research skills that can support the 
needs of our communities. 
 
 The ExperienceNB project not only 
lays the groundwork for further evaluation 
of experiential learning at UNB, it also sets 
an example for other universities looking 
to enhance experiential education on their 
campuses. As UNB continuously improves 
its experiential learning offerings, students 
are engaged in meaningful opportunities 
that directly address challenges faced by 
our communities. Through experiential 
learning, students can build expertise in 
critical thinking and complex problem-solv-
ing. Moving beyond the static skillset 
gained from traditional learning helps to 
close the gap between subjects taught in 
the classroom and modern workplace sce-
narios.  
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 Not only will they have a real-life 
application of skills, but students will 
have an increased awareness of current 
topics, issues within their fields, and local 
challenges. This can create a deeper un-
derstanding of how their skillset can be 
leveraged in the province, leading to a 
higher number of UNB students staying in 
New Brunswick and finding work after 
graduation. This retention of UNB stu-
dents is one of how experiential learning 
has a broader impact on the community. 
Experiential learning provides community 
institutions with highly skilled workers 
who possess experience relevant to their 
position.   
 

 Universities are incredibly im-
portant to the communities in which they 
reside, just as communities are important 
to the universities they house. The Expe-
rienceNB project helps to close the gap 
between community and university initi-
atives, benefiting both parties. Not only 
does experiential education provide com-
munity institutions with skilled workers 
upon graduation, but it also assists in 
building their capacity throughout the 
length of the partnership.   

  
 As UNB progresses towards its 
2030 goals, the ExperienceNB project is 
the first step in enhancing experiential 
learning opportunities. We are excited to 
see the progress that UNB is going to 
make in terms of its community impact 
and the modernization of its approach to-
wards experiential learning. 

 

 

Throughout the ExperienceNB pro-
ject, our team is grateful to have been able 
to work with data encompassing such a vi-
tal part of student development. We are 
excited by the idea of making a profound 
impact on future generations of students. 
We commend UNB’s commitment to hold-
ing the highest standard of experiential ed-
ucation as it is crucial for shaping the New 
Brunswick of tomorrow.  
 

- The ExperienceNB Team 
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  Levels of Engagement  Authenticity 

of Engage-

ment  

Social Need 

Addressed  
Communities 

Engaged 

With  

Institutional Sustaina-

bility  

  The institu-
tion has 
courses 
that…  

Community based 
learning is included in 
the courses in the in-

stitution and…  

Delivery of the in-
stitution’s 
courses…  

The design / 
development 
of the institu-

tion’s 
courses…  

  
  
  
  
-  

The purpose of 
the course is 

to engage stu-
dents with 

knowledge of 
community 

partners that…  

Institutions 
courses are en-

gaged…  

The courses are based 
on…  

Level 
1  

…focus solely 
on theoreti-
cal applica-
tion of top-

ics  

…benefits students to 
develop their 

knowledge and skills  

… are solely done 
by instructor of the 

course  
  

… are solely 
done by the in-
structor of the 

course   
  

  
  
-  

… are part of 
well-estab-

lished indus-
tries (admin-

istration, indus-
try, medicine)  

  

… solely with 
the university 
and its instruc-
tor   
  

N/A  

Level 
2  

…make gen-
eral refer-
ences to 

their rele-
vance to the 

societal 
needs of the 
university’s 

external 
communities  

…benefits students 
and identifies the 
needs a commu-
nity partner(s)   

…are mainly done 
by the instructor 
who uses re-
sources from an ex-
ternal community 
representative  
  

  

… model cer-
tain parts of 

the courses af-
ter external 
community 

partner  
  

  
  
  
  
-  

… are part of 
well-estab-

lished indus-
tries while mak-
ing reference to 

local social is-
sues  

  

… with 
large highly-

structured and 
well-resourced 

institutions 
such as corpo-
rations, central 

government, 
hospitals  

  

… a temporary relation-
ship that must be re-
newed involving out-

reach from professors to 
community partners.    

  

Level 
3  

…include 
specific con-
tent or make 
specific links 
with the soci-
etal needs of 
the univer-
sity’s com-

munity part-
ners  

… benefits students 
and supports commu-

nity partner(s) in a 
short-term connec-

tion  
  

…occasionally in-
volve an external 
community repre-

sentative in the 
teaching process  

  

… formally con-
sult an external 
community 
representative 
regarding the 
design of one 
part of the 
courses  

  

*Level is as-
signed based 
on an average 
of previous 4 

columns*  
  

… respond to 
needs such as 
digitalization, 
innovation, 
smart cities, 
21st century 

skills, etc.  
  

… with institu-
tions with less 
capacity such as 
local authori-
ties, SMEs, cul-
tural institu-
tions, public 
bodies  
  

… a repeating informal 
relationship between the 
university and external 
community partners  

  

Level 
4  

…has some 
aspects de-
veloped in 

cooperation 
with external 
communities  

…benefits students 
and develops a long-
term partnership be-
tween the university 
and community part-

ner(s)  
  

... often involve 
community repre-
sentatives in the 

teaching processes   
  

… formally con-
sult an external 

community 
representative 
regarding mul-
tiple areas of 
the courses  

  

  
  
  
-  

… respond to 
pressing global 
challenges 
(such as climate 
change or mi-
gration)  

  

… with institu-
tions with mod-
erate capacity 
as the ones de-
scribed in the 
past option, 

and it is build-
ing connections 

with least ca-
pacity partners  

  

…. an established and 
formal relationship be-

tween the university and 
an external community 

partner  
  

Level 
5  

…are devel-
oped in co-
operation 

with the uni-
versity’s ex-
ternal com-
munities to 

address a so-
cietal need  

…equally benefits stu-
dents and the commu-
nity while continually 
building capacities of 
the community part-
ner(s)  

  

… continually in-
volve external com-
munity representa-
tives in the teaching 

and learning pro-
cess  

  

… involve both 
the instructor 
and commu-

nity represent-
atives as key 

stakeholders in 
the develop-
ment of the 

courses  
  

  
  
  
  
  
-  

… respond to 
local social 

problems (such 
as homeless-
ness or eco-

nomic develop-
ment)  

  

… with partners 
with the least 
capacity for en-
gagement such 
as schools, 
NGO's, social 
enterprises and 
citizens  
  

… long term and trans-
formational relationships 
where external commu-
nity partners can engage 
in projects/issues as they 

come up  
  

 

Appendix A  
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Appendix B 

Community Engagement Survey   
 

1. Please identify your faculty   
• Faculty of Arts  
• Faculty of Business (Saint John)  
• Faculty of Computer Science  
• Faculty of Education  
• Faculty of Engineering  
• Faculty of Forestry & Environmental Management   
• Faculty of Kinesiology   
• Faculty of Law  
• Renaissance College  
• Faculty of Nursing (Fredericton)  
• Faculty of Nursing (Moncton)   
• Humber College  
• Nursing and Health Science  
• Faculty of Science  
• Faculty of Science, Applied Science & Engineering  
• Faculty of Management (Fredericton)  
• Faculty of Arts (Saint John)   

  
2. Please identify the course name and code (i.e., RCLP 4028)  

  

 

Authenticity of Engagement   

*Please note, the level of community involvement is not a reflection of course quality 
but rather a measure of UNB’s community impact.   
 

3. Please answer the following question with regards to the manner in 
which you instruct the course in question.  

  
This course…  

• focuses solely on theoretical application of topics  
• makes general references to the relevance of the societal needs of 
the external communities and its partners  
• includes specific content or makes specific links with the societal 
needs of the university's community partners  
• has some aspects develop in cooperation with external communi-
ties  
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• are developed in cooperation with the universities external commu-
nity partners to address a societal needs  

  
4. Please answer the following question acknowledging that community-
based learning addresses human and community needs together; it is inten-
tionally designed to promote student learning and development, and typically 
engages an external partner in the learning process.  

  
Community based-learning is included in this course and...  

• benefits students to develop their knowledge and skills  
• benefits students and identifies the needs of a community part-
ner(s)  
• benefits students and supports community partner(s) in a short-
term connection  
• benefits students and develops a long-term partnership between 
the university and community partner(s)  
• equally benefits students and the community while continually 
building capacities of the community partner(s)  

  
5. Please answer the following question with regards to the manner in 
which you instruct the course in question. This question attempts to under-
stand the level of collaboration between instructors and community partners 
of the university and its influence in the delivery of the course.  

  
Delivery of the course...  

• is solely done by instructor of the course  
• is mainly done by the instructor who uses resources from an exter-
nal community representative  
• occasionally involves an external community representative in the 
teaching process  
• often involves community representatives in the teaching pro-
cesses   
• continually involves external community representatives in the 
teaching and learning process  

  
  

Community Engagement   

6. Please answer the following question with regards to the manner in 
which you instruct the course in question. This question attempts to under-
stand the level of collaboration between instructors and community partners 
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of the university and its influence in the development/creation of the course. 
In other words, how much does an external community partner/organization 
influence the content and design of the course?  

  
The design/development of this course…   

• is solely done by the instructor of the course    
• models certain parts of the course after external community part-
ner  
• formally consults an external community representative regarding 
the design of one part of the course  
• formally consults an external community representative regarding 
multiple areas of the course  
• involves both the instructor and community representatives as key 
stakeholders in the development of the course  

  

Social Needs Addressed  
  

7. Please answer the following question with regards to the manner in 
which you instruct the course in question.  

  
The purpose of this course is to engage students with specific knowledge of com-
munity partners that…   

• are part of well-established industries (Administration, industry, 
Medicine)  
• are part of well-established industries while making reference to lo-
cal social issues  
• respond to needs such as digitalization, innovation, smart cities, 
21st-century skills, etc.  
• respond to pressing global challenges (such as climate change, or 
migration)  
• respond to local social problems (such as homelessness or eco-
nomic development)   

 

  

  

What kind of relationship do you have with community members?   

  

8. Please indicate the statement which best describes the nature of the rela-
tionship between community partners and the University  

  
This course is based on…   
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• N/A  
• a temporary relationship that must be renewed involving outreach 
from professors to community partners.    
• a repeating informal relationship between the university and exter-
nal community partners  
• an established and formal relationship between the university and 
an external community partner  
• long term and transformational relationships where external com-
munity partners can engage in projects/issues as they come up  

  
9. Please answer the following question with regards to the manner in 
which you instruct the course in question. This question attempts to under-
stand the level of collaboration between instructors and community partners 
of the university  

  
This course is engaged…   

• solely with the university and its instructor  
• with large, highly structured and well-resourced institutions such as 
corporations, central government, hospitals  
• with institutions with less capacity such as local authorities, SMEs, 
cultural institutions, public bodies  
• with institutions with moderate capacity as the ones described in 
the past option; and it is building connections with least capacity part-
ners  
• with partners with the least capacity for engagement such as 
schools, NGO's, social enterprises, and citizens  

  
10. May we contact you to gather further qualitative information about your 
course as part of the community impact analysis process?   

• Yes  
• No   

  
   If yes, please provide your email   
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Appendix C  

Case Studies Interview Questions  
 

Student Interview Questions   
 

1. Briefly describe the experiential education practice that you were involved in and 
expand on some of the projects that you worked on throughout this experience?  

2. What were your major responsibilities and what role did you take on through this 
practice?  

3. Does this experience mirror what you plan on pursuing in the future and how will 
you apply the concepts you learned throughout this experience in your future ca-
reer?   

4. Which members of the community/target group were benefiting from your work? 
5. What were some valuable lessons that you gained throughout this experience? 

(Talk about at least 2)  
6. What are some new things you learned about our community through this experi-

ence? 
7. UNB is looking at how our experiential education opportunities support the UN’s 

Sustainable Development Goals. Would you be able to elaborate on some of the 
goals that your position aligns with and can you think of specific ways your work 
may have supported these goals?  

8. It looks like your position supports X GOAL(s). Would you agree with that? Can you 
think of any specific ways your work may have supported these?  

9. Is working in a position or environment that supports sustainable development 
important to you?   

 

Employer Interview Question   

 

1. Briefly describe your organization and expand on some of the services that you 
provide.   

2. Which members of the community are benefiting from your work? 
3. What are the major responsibilities and key duties that your employees take on? 
4. UNB is looking at how our experiential education opportunities support the UN’s 

Sustainable Development Goals. Would you be able to elaborate on some of the 
goals that your organization aligns with and can you think of specific ways your 
work may support these goals?  

5. Is providing a work environment that supports sustainable development important 
to you?   

6. Could you describe one of the major contributions that a student has provided for 
your organization?  
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7. What are the benefits of the experiential learning opportunities that your organi-
zation provides to many students in our community?  

8. How do you think these experiential learning opportunities benefit students in 
terms of increasing their marketability in the future workplace and their chance of 
attaining meaningful work in New Brunswick?  
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Appendix D  

Correlations  
 
 

Pearson Correlations between Community Engagement Survey Variables 
Variable 1 2 3 4 5 6 7 
1. Engagement 1 -       

2. Engagement 2 .677** -      

3. Engagement 3 .709** .595** -     

4. Engagement 4 .544** .454** .632** -    

5. Social Needs 
Addressed 

.170** .154* .151* .044 -   

6. Institutional 
Sustainability 

.565** .607** .558** .463** .199** -  

7. Communities 
Engaged With 

.463** .475** .488** .359** .515** .467** - 

Note: Pearson Product Moment Correlational analysis was conducted to assess the di-
rectionality and strength between the relationships of the results from our Community 
Engagement Survey. Results from a Pearson Product Moment Correlation can range 
from +1 (perfect positive relationship) to -1 (perfect negative relationship), with 0 indi-
cating no relationship between variables. *Indicates that results are significant at a 0.05 
level (2-tailed), meaning there is less than 5% probability that these results occurred by 
chance. In the table above, each dimension of engagement is labelled with a number (1-
7). To find the correlation between two variables, find the number associated with the 
first variable along the top row, and go down that column until you reach the row of the 
second variable. For example, to read the correlation between Social Needs Addressed 
and Communities Engaged with, go to column 5, row 7 (.515**).  
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